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1. Introduction 
1.1 The aim of the report 

Peer relationships in school years seem to affect significantly children’s social 

development and well-being. Both peer relationships and children’s social skills are of great 

significance in their everyday school routine. Literature (e.g., Rubin et al., 2013) has shown 

that children who are popular among their peers and possess competent social skills have 

higher self-esteem and show greater academic performance than their peers who are 

unpopular or don’t have such skills. As a result, the topic of peer relationships has gained the 

attention of not only the researchers but of the public in general. Especially in the context of 

inclusive schooling peer relationships have been a center-topic of discussion (Avramidis et al., 

2018; Ruijs & Peetsma, 2009). For example, in the US context, the recently implemented 

policy initiative “No Child Left Behind” places significant emphasis on the importance of 

establishing peer relationships and cultivating the social skills of all students attending 

mainstream schools (Mamas et al., 2021). 

Developing meaningful relationships with peers constitutes a prerequisite for the 

establishment of stable friendship relations among children. Thus, children’s peer 

relationships and friendships are closely connected with a wide variety of aspects of 

children’s social and academic development, such as showing empathy, respect, intimacy, 

affection and develop their self-esteem and self-worth (Avramidis, Aroni, & Strogilos, 2022; 

Domitrovich et al., 2017). Especially friendships in the school environment play a significant 

role in students’ school routine. Moreover, some classroom characteristics seem to affect 

opportunities for initiating and maintaining friendships. Specifically, Gifford-Smith and 

Brownell (2003) have concluded in their review that in traditionally organized classrooms 

students are more often found to be neglected and even without any friends at all, while in 

less traditionally organized classrooms students are more often included in the peer group 

with stable and reciprocated friendships.  

Therefore, having in mind the significance of peer relationships and friendships in the 

development of all students and their association with the overall school organization and 

educational strategies used in the classrooms, the FRIEND-SHIP project consortium 

developed the FRIEND-SHIP project. In order for children to interact successfully inside their 

peer group, they should possess skills that will enable them to initiate and maintain, firstly, 

dyadic relationships and subsequently more complicated ones. As a result, the intervention 
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program aimed to incorporate activities that foster the constant cooperation and the 

facilitation of frequent contact and interpersonal connectedness among students 

(Kinderman, 1993; Hassani et al., 2020). In general, children are supported to familiarize 

themselves with a wide range of strategies that are deemed necessary in order to meet 

effectively their social goals. 

In line with its aims, the report consists of five main parts. The introduction provides a 

brief overview of the state of previous research as well as a definition and discussion of the 

concepts of ‘social inclusion’ and ‘social participation’. The second chapter offers a short 

description of the FRIEND-SHIP intervention program including its aims, the general principles 

underpinning its development and the sessions within the program. The third chapter 

concerns the evaluation results of the FRIEND-SHIP program consisting of five case studies 

from each participating country. The fourth chapter presents the participating teachers’ 

evaluations of the implemented program in terms of its appropriateness for the students’ age 

groups, easiness to implement and its overall efficacy. Finally, the concluding chapter 

summarizes the results from the case studies and teachers’ evaluations while offering 

recommendations for inclusive schooling in Europe.  

 

1.2 Social participation  
The purpose of the FRIEND-SHIP project is to identify crucial factors related to students’ 

social participation and to foster social participation by means of an appropriate intervention 

approach. The intervention program contributes to the development of the project teams’ 

understanding of social participation of students and supports and promotes their social 

participation and inclusion in class in line with current policy objectives.  

As far as the term “social participation” is concerned, it has gained the attention of 

research in order to clarify its constituents. Koster et al. (2009) concluded in their literature 

review that the construct ‘social participation’ consists of four key themes: (a) the presence 

of social contacts/interactions, (b) acceptance by others (c) social relationships and (d) self-

perception of acceptance by classmates. Some years later, Bossaert et al. (2013) identified an 

additional important subtheme (i.e., self-perception of social interaction) to social 

participation. Taking these reviews together, and also considering the evidence of recent 

studies in the field, one could argue that the social participation of some students in regular 

education settings is quite challenging. 
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While every student might experience at some point of their school career difficulty in 

their social relationships, the literature suggests that some groups are more likely to 

experience poor social participation. For example, students with SEN and students from an 

ethnic minority background have consistently been found to be less accepted, having fewer 

friends, engaging in fewer social interactions and generally holding a poorer social self-

concept than their typical classmates (Bossaert, de Boer, Frostad, Pijl, & Petry, 2015; Hamel, 

Schwab, & Wahl, 2022; Nepi, Facondini, Nucci, & Peru, 2013; Pijl & Frostad, 2010; Schwab, 

Huber, & Gebhardt, 2016). It is towards presenting some of the recent literature on the social 

participation of students with SEN that we turn next since this group has attracted most 

research attention to date. 

Regarding the key theme of social interaction, students with SEN are more often 

observed being alone in the playground and having fewer interactions during break time with 

their peers than their classmates without SEN (Avramidis, 2013; Koster, Pijl, Nakken & van 

Houten, 2010; Petry, 2018; Schwab, 2014; 2015a). The literature clearly shows that this lack 

of interaction between students with SEN and their peers is not only due to significantly 

fewer attempts from the students with SEN but also from their peers. This is particularly 

worrisome because the lack of social interaction cannot solely be attributed to the lack of 

pro-social behavior on the part of the students with SEN but possibly also to further factors 

such as the negative attitudes held by their peers without SEN.  

Regarding social acceptance by classmates, the literature shows that students with SEN 

occupy a less favorable social position within their class network than their peers. Specifically, 

several studies in regular settings have found students with SEN being less accepted and 

more rejected than their peers without SEN (Bossaert, de Boer, Frostad, Pijl, & Petry, 2015; 

Koster, Pijl, Nakken & van Houten, 2010; Pijl & Frostad, 2010; Schwab, 2015; 2019). 

Regarding friendships, the literature shows that students with SEN have fewer friends in their 

class than their classmates without SEN (Hassani, Schwab, & Boda, 2022; Koster, Pijl, Nakken, 

& van Houten, 2010; Pijl, Skaalvik, & Skaalvik, 2010; Schwab, 2015). Moreover, even when 

students with SEN manage to establish some friendships, these tend to be less stable 

(Frostad, Mjaavatn, & Pijl, 2011; Schwab, 2019; Wiener & Schneider, 2002). Regarding the 

students’ social self- concept, the evidence from previous studies is rather mixed. For 

example, in a review of early studies in the field by Pijl, Skaalvik and Skaalvik (2010), the 

measurements of social self-concept reported by all five identified studies showed lower 
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perceptions among students with learning disabilities than among their peers without 

learning disabilities (Lackaye & Margalit, 2006; Núñez et al 2005; Polychroni, Koukoura & 

Anagnostou, 2006; Tabassam & Grainger, 2002; Vaughn, Elbaum & Schumm, 1996). 

However, results from more recent reviews (Bossaert et al., 2013; Koster et al., 2009; 

Schwab, 2018) indicated that the difference between the perceptions of social self-concept 

held by students with and without SEN was much smaller or not even found. For instance, 

some studies failed to detect a meaningful difference (Avramidis, 2013; Avramidis, Avgeri & 

Strogilos, 2018; Koster et al., 2010).  

 

1.3 Social participation programs  
Based on the above theoretical understandings, various intervention programs have 

been developed aiming at strengthening the social skills of children with interpersonal 

problems who are at risk of future social isolation. For example, the literature contains 

studies evaluating the effectiveness of SST (Social Skills Training) interventions designed to 

support the students’ socio- emotional development including behavioral social skills training 

(e.g., modelling, instructions, discussion), social perception skills training involving the 

interpretation of social cues, and social problem solving. The evidence seems to suggest that 

SST interventions do not produce significant effects when individual students are singled out 

(Kavale & Mostert, 2004), but instead are most effective when they are implemented at the 

whole school level and some key systemic factors, such as the whole school ethos, staff and 

peer attitudes are also altered (see also Spence [2003] for a relevant review). Interestingly, 

this holds true for other school-based interventions designed to promote the social 

participation of traditionally marginalized students such as students with SEN. Indeed, in their 

review of school-based interventions in regular preschool and elementary classrooms, 

Garrote, Dessemontet and Opitz (2017) identified a range of effective whole-school 

interventions including teaching interaction strategies to students without SEN, setting up 

group activities in the academic context (cooperative learning and peer-tutoring), and 

formulating support groups for pupils with SEN. Importantly, these interventions seem to be 

able to have a positive impact on all children and not just those on with SEN.  

To sum up, there is a need to shift the research focus from those individual students who 

stand out as marginalized towards implementing interventions that address the entire class. 

A recently conducted review for the purposes of this project (Hassani et al., 2020) showed 
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that activities in which students are highly involved can build the pedestal of the intervention. 

Multiple sessions over a long period might help students to internalize the main aims of the 

intervention as students need to transfer what they have learned to daily school life (and also 

to spare time activities). In this context it seems essential not to simply focus on specific 

target students but rather the enhancement of the ‘WE’ (we-feelings, community learning, 

common objectives, and group empowerment) seems to be particularly successful. 

Therefore, it was deemed necessary for the current FRIEND-SHIP project that the 

intervention program includes a box of different tools which can be used in a flexible way 

depending on the different contexts (e.g., primary or secondary grades, focus on disability or 

heterogeneity). Moreover, programs which are implemented in the everyday school life and, 

therefore address teachers’ behaviors seem to be more promising in generating the intended 

effects (Toulia, Strogilos, & Avramidis, 2021). 

  



 9 

2. A short description of the FRIEND-SHIP program 
2.1 The aim of the intervention program 

The FRIEND-SHIP intervention program was designed to strengthen students’ social-

emotional skills (empathy, collaboration, self-control, assertiveness) with an emphasis on 

their prosocial behavior. Students learn to recognize their own feelings and those of their 

peers and develop the ability to deal with them. Furthermore, it is aimed to enhance 

students’ self-awareness (self-concept) and increase their understanding of inclusion and 

acceptance of diversity. Ultimately, peer inclusiveness and the development of new 

friendships while strengthening existing relationships are important outcomes. The program 

is designed for students aged 8-12 years old and consists of 12 sessions, each lasting 45-60 

minutes. Over a six-week period, class teachers deliver two sessions per week.   

 

2.2 The general principles of the intervention program 
The teachers implementing the program should be aware of the following: 

o Whatever the child creates is acceptable (there is no criticism and no didacticism). 

o Teachers should create opportunities for students to develop their social-emotional 

skills (there is no intention to discipline or reprimand students). 

o The program does not seek to teach students ‘what to do’ or ‘how to behave’.  

o Teachers should create a secure community by offering safe and clear boundaries. 

o Teachers should foster respectful and supportive interactions among the members of 

the group. 

o Teachers should guide the students through open questions to construct their 

knowledge rather than providing ready-made answers 

o Teachers should provide the necessary time and support needed to determine the 

intended outcomes of the sessions. 

o For every output developed by the students in each session, the teacher asks the 

group what they would like to do with it (e.g., keep it, post it on the wall, or even 

throw it away). 

o Persistence and commitment are essential to overcome any obstacles that occur 

during the implementation of the program. 
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o Please keep in mind that we developed the program without knowing the 

participating students. Specific adaptations in the activities presented should be made 

to meet the needs of each student in your classroom. 

 

2.3 Sessions of the program  
The FRIEND-SHIP intervention program consists of 12 sessions which are briefly 

described in this section. The full intervention program as well as further resources can be 

found on the project homepage (friendship.univie.ac.at/intervention-program)   

Session 1: Breaking the ice and signing the contract 

Aims: To foster team-bonding; to participate in the process of formulating commonly 

agreed rules; to gain students’ consent; to understand the importance of adhering to the rules 

and to understand consequences in the occasion of rules not being followed. 

Short description: The first session helps to build a classroom environment of mutual 

caring and respect, where all members’ opinions are valued and appreciated. All activities aim 

to shape the ground rules of cooperation, the principles of good listening skills, and to cultivate 

the acceptance of different opinions. This environment should only be achieved through 

positive behavior and support offered by the teachers.  

Session 2: Collaboration and solidarity building in class 

Aims: To practice engaging in collaborative activities and to instill a sense of respect 

and solidarity into the group  

Short description: Students engage in collaborative activities in order to develop their 

peer relationships, to build stronger bonds with their classmates and to appreciate and value 

each member of the classroom team. Students learn that working cooperatively towards a 

common goal can minimize conflict incidents, promote respect, and cultivate the sense that 

every member of the group has a valuable contribution to make to the joint task. 

Session 3: Recognizing, expressing and coping with emotions 

Aims: To increase awareness of someone’s feelings from verbal and non-verbal cues; 

to recognize their own and their peers’ emotions; to differentiate and label positive and 

negative emotions in self and others; to use words to express feelings effectively; to accept 

and empathize with others’ feelings; to be aware of negative emotions (e.g., anger, frustration) 

and not to feel guilty when experiencing them and to help children to understand their 

emotions and manage their behavior 
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Description: The teacher encourages students to identify and label their emotions (and 

emotions of peers). Students explore and identify positive and challenging emotions and their 

impact on themselves and others. Students are introduced to effective and appropriate ways 

of handling their emotions.   

Session 4: Strengths and Weaknesses 

Aims: To familiarize students with their own strengths and weaknesses; to appreciate 

their peers’ strengths and weaknesses; to understand that they all have positive and negative 

attributes in their personalities and to foster the development of various dimensions of 

students’ self-concept 

Description: The activities remind students of their own positive qualities and help 

them appreciate similar qualities in others. Additionally, students acknowledge the fact that 

we all have weaknesses, as we have strengths, in order to develop their self-concept.  

Session 5: Celebrating diversity 

Aims: To develop further their understanding of the similarities and differences that 

they have; to learn to accept and value different views and opinions and to highlight diversity 

within their class and appreciate it 

Description: Through their involvement in artistic activities, students are provided with 

a “starter” to secure their engagement when introducing the “diversity” topic. Students are 

provided with opportunities to get to know better each other and to appreciate each other’s 

similarities and differences and learn to acknowledge how differences make one unique and 

special and how useful these differences are in everyday life.  

Session 6: Putting ourselves in other peoples’ shoes 

Aims: To learn to listen and understand their peers’ different opinions and to put 

themselves in others’ position by showing their empathy towards the others 

Description: Students engage in activities in order to enhance their ability to both 

experience the different feelings of others and understand the skills needed for responding in 

an empathetic way towards them. In other words, to harmonize themselves with others’ 

feelings. Students would have the opportunity to find themselves in different 

scenarios/positions, in which they may or may not have been before. For example, they may 

be called to express their feelings about being bullied, while they are the ones who usually 

bully their classmates.  

Session 7: Treating everybody respectfully 
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Aims: To develop their interpersonal skills of respect, helpfulness and kindness when 

interacting with their classmates; to foster the use of effective communication skills during 

social interactions and to develop their cooperative skills 

Description: Students engage in activities to understand the significance of showing 

respect, helpfulness, and kindness in their every-day interactions with their classmates and 

other people. The students would have the opportunity to realize that kindness and respect 

foster positive feelings and reactions for the person receiving them, developing an atmosphere 

of compassion and support.  

Session 8: Developing self-control and assertive behavior 

Aims: To effectively manage their negative emotions; to recognize and consider 

alternatives to aggression; to learn to stand up for themselves without hurting the other 

person and to cope with stressful situations 

Description: Students engage in activities designed to assist students in developing self-

control and adopting positive behaviors. Additionally, students would familiarize themselves 

with appropriate strategies to behave and speak in a confident manner. At the end of the 

session, a relaxation exercise is applied to show students how to control their anger or 

frustration, when they feel them, and help them calm down.   

Session 9: Social problem solving 

Aims: To develop students’ ability to solve interpersonal problems effectively; to learn 

to focus on the problem and not on the person they have a conflict with and to provide 

students with alternative ways to resolve their conflicts besides passivity or aggression 

Description: Students are encouraged to discover creative strategies for resolving 

effectively interpersonal conflicts. Students realize that conflict is a natural part of life and 

based on how it is handled, can be either constructive or destructive (Humphrey et al., 2018).  

Session 10: Peer relationships and friendships 

Aims: To define the term ‘friendship’; to agree on the aspects that constitute a 

friendship and to understand the principles of valuable peer relationships and friendships 

Description: Initially, students are engaged in discussion about friendship, and then in 

activities on the aspects of friendship and peer relationships. The aim is for students to 

appreciate the notion of friendship and establish a positive peer climate in which all members 

are respected and valued.  

Session 11: Making new friends and keeping the old ones 
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Aims: To develop the necessary skills for making new friends and maintaining existing 

friendships (e.g., listening, caring, helping, and supporting) and to establish a positive peer 

climate 

Description: Students engage in playful activities in order to understand the importance 

of friendship, the ways a friendship can be initiated and the expected qualities of a good friend. 

Session 12: The end of the journey 

Aims: To reflect on the activities performed throughout the program; to strengthen the 

students’ perceptions of close friendships and to highlight the importance of preserving a 

welcoming class community  

Description: Students engage in closure activities, in which they reflect on their 

experiences from the 11 sessions they participated in.  

The full intervention program can be found in this report’s Annex.  

 

2.4 Teacher training provided prior to implementing the program 
Teacher training was offered to teachers from the partnership schools in all four 

countries. The format of the training was common and included the following elements: 

theoretical knowledge about the concepts of “social participation” and “social inclusion”; 

relevant research literature on existing programs which foster students’ social participation in 

mainstream classrooms; the basic principles of the newly developed FRIEND-SHIP program; 

detailed demonstration of the recently developed digital tool (IO2); and detailed 

presentation of all sessions consisting the FRIEND-SHIP program. The teachers’ role during 

the intervention was explicitly described. The teacher training also included a practical 

component consisting of role-playing and experiential activities, so that the participants could 

familiarize themselves with all the sessions of the intervention program. At the end of the 

teacher training, the participants were given the opportunity to share their thoughts and ask 

any questions concerning the implementation of the program in their classes. Specific 

guidelines were offered to them in relation to tackling anticipated difficulties and overcoming 

obstacles during the implementation. When the training was completed, the majority of the 

participating teachers acknowledged the importance of working with students on the 

development of socio-emotional and interaction skills and expressed their strong willingness 

to implement the FRIEND-SHIP program in their classes. The full PowerPoint file utilized in 
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the training events conducted in the four countries can be found in the website of the 

FRIEND-SHIP program.   

  



 15 

3. Evaluation of the FRIEND-SHIP intervention program 
3.1 The methodology of Case Studies 

A case study research design was employed in order to evaluate the effectiveness of the 

recently developed FRIEND-SHIP program. A case study represents a comprehensive research 

strategy that has a distinctive place in evaluation research. As Yin (2017) points out, a case 

study is an empirical inquiry that investigates a contemporary phenomenon within its real-life 

context. As such, it is the preferred strategy when “how” and “why” questions are being 

posed, when the investigator has little control over events, and when the focus is on a 

contemporary as opposed to a historical phenomenon. Yin goes on to distinguish between 

“exploratory”, “descriptive” and “explanatory” case study designs. “Exploratory” case studies 

are appropriate for the exploratory phases of a research project when little is known about 

the phenomenon of interest. “Descriptive” case studies are advantageous when the goal of 

the research is to describe the incidence or prevalence of a phenomenon. Finally, 

“explanatory” case studies are often used to pursue an explanatory, and not merely a 

descriptive, purpose. The researcher’s objective in an explanatory case study is, therefore, to 

explain the causal links in real-life interventions that are too complex for traditional 

experimental designs. In this respect, the explanatory case study design allows the linking of 

a program (intervention) implementation with the program effects, and therefore, was 

deemed most promising for the evaluation of the FRIEND-SHIP program. 

With regard to the evaluation of the FRIEND-SHIP intervention, it was deemed 

appropriate to employ a multiple case-study design which involves the conduct of five 

explanatory case studies in each of the four participating countries (Austria, Germany, 

Greece, and Portugal). These case studies are holistic in the sense of representing classes in 

which the intervention was applied and demonstrate the effectiveness of the implemented 

intervention. A mixed-method methodology was adopted involving a sociometric assessment 

of the classroom dynamics pre- and post- intervention supplemented with qualitative 

evidence emanating from interviews with the teachers responsible for implementing the 

intervention. Further, embedded case studies of individual students participating in the 

intervention are also presented. These students represent notable “cases” in terms of their 

characteristics (i.e., students with special educational needs, from a minority background, 

and/or socially neglected students identified by their teachers) and served as illuminative 

examples of the program’s effects. 
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The sociometric assessment provided valuable information about the social dynamics of 

the examined classes including number of isolated students, number of dyadic friendships, 

and number of cohesive subgroups (cliques) existing in the class networks pre- and post-

intervention. Additional group-level measures of centralization were calculated in order to 

compare the observed pre- and post- intervention class networks (Wasserman & Faust, 

1999). Specifically, the group level centrality degree index was utilized which ranges between 

0 and 1 and measures how variable or heterogeneous the actors’ centralities (prominence) 

are; the larger its value is, the more likely it is that a single actor is quite central with the 

remaining actors occupying considerably less central positions. Consequently, the less central 

actors might be viewed as residing in the periphery of a centralized system. In this respect, 

the centrality degree index allows a researcher to compare the properties of different 

networks such as the ones detected prior and after the implementation of the FRIEND-SHIP 

intervention. 

As already mentioned, the sociometric evidence was supplemented with qualitative data 

yielded from interviews with the teachers implementing the intervention in their classes. 

These interviews were guided by a semi-structured schedule focusing on issues relating to 

social participation and eliciting the respondents’ expectations prior to commencing the 

intervention and their experiences accumulated through implementation. In this way, the 

teachers’ appraisal of the program’s duration, intensity and appropriateness of the involved 

activities was obtained. 

 
 
 
  



 17 

3.2 Case studies from Austria 

3.2.1 Case Study 1 
Short facts about the school  

Country: Austria 

School type: Primary School 

Characteristics of school 

location: 

The school is located in an affluent, urban district in Vienna. 

Short facts about the class 

Grade: 3rd grade 

Age of the students: Mean=8.4 years, minimum=8 years, maximum=9 years 

Gender of the students: 10 male (52.6%) and 9 female (47.4%) students 

Further characteristics of 

the sample in the class: 

The teacher indicates that 78.9% of her students have a migration 

background. 

Class group dynamics before implementing the intervention program 

Isolates: There are no isolates in this class. 

Friendships 

(dyad/reciprocity): 

Before implementing the intervention program, 79 friendships can be 

count. 

Groups (triad, 

substructures): 

There are 816 triads and 78 cliques in this class. 

Centrality: The centrality degree is 0.13. 

Class group dynamics after implementing the intervention program 

Isolates: There are no isolates in this class. 

Friendships 

(dyad/reciprocity): 

There are 88 friendships in this class after the implementation of the 

intervention program. 

Groups (triad, 

substructures): 

969 triads and 99 cliques can be count. 

Centrality: The centrality degree is 0.11. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 16 is female, 9 years old and indicates that her first language 

was German. However, she mainly speaks Kurdish with her family. Her 

academic performance is low, her last grade in German and in 

Mathematics was a 5 each. 5 is the lowest grade in Austria. 

Student’s role within the 

class before implementing 

the program: 

Before implementing the intervention program, student 16 is 

completely on the outside of the social network of the class. She does 

not nominate anyone as her friend, but she is nominated by two other 

students, students 1 and 10, as their friend. 

Development of social 

participation within the 

intervention program: 

The social participation of student 16 improves within the intervention 

program. 

Student’s role within the 

class after implementing the 

program: 

After implementing the intervention program, student 16 seems to be 

much more integrated into the social network of the class than before. 

She is still more on the outside of the network, but she has more 

connections than before implementing the intervention program. She 
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has a reciprocal friendship to student 10, gets nominated as friend by 

student 9 and nominates students 1, 13 and 17 as her friends. 

Conclusion 

 

The social participation of students is already very good before implementing the program in 
this class. There are no isolated students and already a lot of friendships and groups. 
Nevertheless, the number of friendships and groups increases within the implementation of 
the intervention program. 
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3.2.2 Case Study 2 
Short facts about the school  

Country: Austria 

School type: Secondary School 

Characteristics of school 

location: 

It is a secondary school with a focus on physical education. The school 

is located on the outskirts of the city of Vienna. 

Short facts about the class 

Grade: 6th grade 

Age of the students: Mean=11.7, minimum=11, maximum=13 

Gender of the students: 73.7% (14) male students, 26.3% (5) female students 

Further characteristics of 

the sample in the class: 

There are a lot more male students than female students in this class. 

11 Students indicate having another first language then German and 8 

students speak another language than German with their family. 

Class group dynamics before implementing the intervention program 

Isolates: There are no isolated students in this class. 

Friendships 

(dyad/reciprocity): 

There are 86 friendships in the class before implementing the 

intervention program. 

Groups (triad, 

substructures): 

One can count 969 triads and 69 cliques. 

Centrality: The centrality degree is 0.17. 

Class group dynamics after implementing the intervention program 

Isolates: There are no isolated students in this class. 

Friendships 

(dyad/reciprocity): 

After implementing the intervention program, there are 80 friendships 

in the class. 

Groups (triad, 

substructures): 

There is exactly the same number of triads after the implementation 

(969) and one can count 64 cliques. 

Centrality: The centrality degree is 0.13. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 12 is male and 12 years old. German was his first language, 

but he speaks German, English, and Igbo with his family. His academic 

performance is middle. 

Student’s role within the 

class before implementing 

the program: 

Student 12 is completely on the outside of the social network of the 

class. It seems like the whole class is well connected and very close to 

one another, except student 12. His only connection towards the 

social network of the class is a non-reciprocal connection, student 12 

nominates student 5 as friend, but not the other way round.  

Development of social 

participation within the 

intervention program: 

Student 12 is completely on the outside of the social network of the 

class at the beginning of the implementation. He cannot build up new 

reciprocal friendships within the implementation of the intervention 

program. However, he nominates at least more friends than before 

the implementation. 

Student’s role within the 

class after implementing the 

program: 

Student 12 stays on the outside of the social network of the class. 

However, he gets a little bit closer to the well-connected rest of the 

class. He nominates 3 students as friends (student 2, 9 and 20), but he 
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still does not get nominated as friend by one of his classmates. 

Although reciprocal nominations are desirable on the long run, one 

can assume that his individual perception of his inclusion in the class 

has at least improved, since he nominated more students as friends 

than before the implementation of the intervention program. 

Conclusion 

In this class, the social network does not show huge differences before and after the intervention 

program. The number of triads stays the same, and the number of friendships and cliques decreases 

a little bit. However, there is a little positive effect for some students like described above for student 

12. 
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3.2.3 Case Study 3 
Short facts about the school  

Country: Austria 

School type: Primary School 

Characteristics of school 

location: 
The school is located in the center of Vienna. It is a very affluent 

district. 

Short facts about the class 

Grade: 3rd class 

Age of the students: Mean=8.3 years, minimum=8 years, maximum=9 years 

Gender of the students: 54.5% (12) male students, 45.5% (10) female students 

Further characteristics of 

the sample in the class: 

It is noticeable, that the academic performance of students is mostly 

very high in this class. Most of the students speak German with their 

family. However, 7 students indicate that German was not their first 

language. 

Class group dynamics before implementing the intervention program 

Isolates: There are no isolated students. 

Friendships 

(dyad/reciprocity): 

Before the implementation of the intervention program, one can 

count 94 friendships. 

Groups (triad, 

substructures): 

There are two completely separated social networks, one with the girls 

and one with the boys. All in all, there are 1540 triads and 142 cliques. 

Centrality: The centrality degree is 0.14. 

Class group dynamics after implementing the intervention program 

Isolates: There are no isolated students. 

Friendships 

(dyad/reciprocity): 

After the implementation of the intervention program, there are 104 

friendships. 

Groups (triad, 

substructures): 

There are still no connections between boys and girls. All in all, there 

are 1540 triads and 157 cliques. 

Centrality: The centrality degree is 0.16. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 16 is male and 8 years old. His first languages are German and 

Serbian. His academic performance is high. 

Student’s role within the 

class before implementing 

the program: 

Student 16 is part of the boys’ social network. All students in the boys’ 

social network are very well connected. However, three students are 

less included, especially student 16. Student 16 is the one located at 

the edge of the network. He has two reciprocal friendships (to 

students 12 and 13). 

Development of social 

participation within the 

intervention program: 

The social participation of student 16 increases within the 

implementation of the intervention program. He can foster his 

friendships and gets more included into the boys’ social network of the 

class. 

Student’s role within the 

class after implementing the 

program: 

After implementing the intervention program, student 16 gets much 

closer to the boys’ social network and is not on the edge anymore. He 

has maintained his friendships to students 12 and 13 and has a new 
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friendship to student 21. Furthermore, he gets nominated by student 

17 as friend, and student 12 nominates student 20 as friend. 

Conclusion 

In this class, there are completely no connections between boys and girls. The male and female 

students build two completely different social networks. Even before the implementation of the 

intervention program both networks show many connections. Nevertheless, students are closer to 

each other after the implementation and made some new friends. 
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3.2.4 Case Study 4 
Short facts about the school  

Country: Austria 

School type: Primary School 

Characteristics of school 

location: 

The school is located in the center of Vienna. It is a very affluent 

district. 

Short facts about the class 

Grade: 4th grade 

Age of the students: Mean=9, minimum=8 maximum=10 

Gender of the students: 29.4% (5) male students, 64.7% (11) female students, 5.9% (1) diverse 

student 

Further characteristics of 

the sample in the class: 

There are more girls than boys in this class. For most of them, German 

was their first language, and they mainly speak German at home. 

Class group dynamics before implementing the intervention program 

Isolates: There are no isolated students in this class. 

Friendships 

(dyad/reciprocity): 

There are 60 friendships in this class before implementing the 

intervention program. 

Groups (triad, 

substructures): 

560 triads and 29 cliques can be count. 

Centrality: The centrality degree before the implementation is 0.16. 

Class group dynamics after implementing the intervention program 

Isolates: There are no isolated students in this class. 

Friendships 

(dyad/reciprocity): 

After the implementation of the program, there are 62 friendships in 

this class. 

Groups (triad, 

substructures): 

There are as many triads as before implementing the program (560). 

However, there are 58 cliques after the implementation. 

Centrality: The centrality degree decreases to 0.12. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 15 is female and 9 years old. German is her first language, and 

her academic performance is very high. 

Student’s role within the 

class before implementing 

the program: 

Student 15 is well included into the class. She has 3 reciprocal 

connections within the social network (to students 11, 13 and 14) and 

nominates two other students as her friends (students 3 and 7). She is 

also part of triads. However, she is located at the margin of the 

network. 7 Students nominate her as the most popular student of the 

class. 

Development of social 

participation within the 

intervention program: 

Student 15 is from the beginning of the program already well included 

into the class. But within the implementation of the intervention 

program, she can even foster her friendships and build up new ones. 

Student’s role within the 

class after implementing the 

program: 

After the implementation, student 15 appears more in the middle of 

the social network and has increased her number of connections to 

other students a lot. She appears in the center of a group. She has a 

reciprocal connection to students 8, 13, 11 and 14 and gets nominated 
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by several other students as their friend. 9 students nominate her as 

the most popular student of the class. 

Conclusion 

 

All students are already integrated into the social network of the class before implementing 
the program. There are no isolates before or after the implementation of the intervention 
program. The number of friendships and triads stays (nearly) the same. However, the number 
of cliques nearly doubles after the implementation. 
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3.2.5 Case study 5 
Short facts about the school  

Country: Austria 

School type: Secondary School 

Characteristics of school 

location: 

It is a secondary school with a focus on physical education. The school 

is located on the outskirts of the city of Vienna. 

Short facts about the class 

Grade: 5th grade 

Age of the students: Mean=10.7, minimum=10, maximum=12 

Gender of the students: 73.3% (11) male students, 26.7% (4) female students 

Further characteristics of 

the sample in the class: 

There are a lot more boys than girls in this class. 9 students did not 

learn German as their first language. 

Class group dynamics before implementing the intervention program 

Isolates: There are no isolated students. 

Friendships 

(dyad/reciprocity): 

Before the implementation of the intervention program, one can 

count 56 friendships in this class. 

Groups (triad, 

substructures): 

There are 560 triads and 34 cliques in this class. 

Centrality: The centrality degree is 0.14. 

Class group dynamics after implementing the intervention program 

Isolates: There are no isolated students. 

Friendships 

(dyad/reciprocity): 

After implementing the intervention program, there are 66 friendships 

in this class. 

Groups (triad, 

substructures): 

The number of triads decreases to 455, but the number of cliques 

increases to 60. 

Centrality: The centrality degree is 0.2. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 8 is male and 11 years old. His first language is Turkish, and he 

speaks mainly Turkish with his family. His academic performance is 

middle. 

Student’s role within the 

class before implementing 

the program: 

Before the implementation of the intervention program, student 8 is 

on the edge of the social network. He has only one reciprocal 

friendship to student 10. He nominates student 4 as his friend and gets 

nominated by student 16. Furthermore, one student nominates 

student 8 as one of the most popular students in the class, two 

students nominate student 8 as one of the students who hits, or kicks 

others and 2 students nominate him as someone who spreads rumors. 

Development of social 

participation within the 

intervention program: 

The social participation of student 8 develops well within the 

intervention program. He can develop many new connections within 

the social network of the class. 

Student’s role within the 

class after implementing the 

program: 

After the implementation, student 8 appears in the center of the social 

network of the class. He has maintained his reciprocal connection to 

student 10 and has built up a lot more. Three of his classmates 

nominate student 8 as one of the most popular students in the class, 
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one student nominates student 8 as someone who helps a lot. 

Furthermore, only one student nominates him as someone who hit or 

kick and only one student nominates him as someone who spreads 

rumors. 

Conclusion 

The social network of this class develops within the implementation of the intervention program. 

Even though, the number of triads decreases a little bit, the number of friendships and cliques 

increases, and the students get closer within the social network of the class. The case of student 8 

shows that someone, who was on the edge of the social network, can improve his social participation 

and his inclusion into the class a lot. 
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3.3 Case studies from Germany 

3.3.1 Case study 1 
Short facts about the school  

Country: Germany 

School type: Primary school 

Characteristics of school 

location: 

Suburban 

Short facts about the class 

Grade: 3rd 

Age of the students: M = 9.17 years; Min. = 8 years; Max. = 11 years 

Gender of the students: 9 female students; 12 male students 

Further characteristics of 

the sample in the class: 

Students with SEN and migration background 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

 

Groups (triad, 

substructures): 

The class is characterized by several mutual friendship dyads and 

triads. 

(Friendships in the class: 72; cliques: 35) 

Centrality: One student has a crucial role in the class network. This student 

receives a high number of nominations from the peers and connects 

the friendship dyads and triads in the class. 

(Centrality degree: 0.30) 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

 

Groups (triad, 

substructures): 

The number of dyads and triads in the class has increased after the 

implementation of the intervention program. Overall, students give 

and receive more nominations after the intervention program than 

before the intervention program. 

(Friendships in the class: 94; cliques: 54) 

Centrality: A few students have prominent roles in the class as they receive a lot 

of friendship nominations from their peers and therefore connect the 

other friendship dyads and triads in the class. 

(Centrality degree: 0.13) 

Embedded case study with focus on one student 

Short facts about the 

student: 

Girl 

Student’s role within the 

class before implementing 

the program: 

The student has only one mutual friendship in the class but receives 

several nominations from classmates. 
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Development of social 

participation within the 

intervention program: 

./. 

Student’s role within the 

class after implementing the 

program: 

The student has several mutual friendships and is part of a friendship 

triad. 

Conclusion 

Most students in the class have, at least, one mutual friendship in the class. Two students did not 

receive a nomination before the implementation of the intervention program. After the 

implementation of the intervention program, these two students either receive friendship 

nominations from their peers or they have mutual friendships with their peers. Regarding the 

centrality, before the implementation of the intervention program, one student has a central position 

in the class network. This student receives a high number of friendship nominations from peers and 

connects the friendship dyads and triads in the class. After the implementation of the intervention 

program, a few students capture prominent roles in the class. The mutual friendships between the 

students mentioned before the implementation of the intervention program has been mostly 

confirmed after the intervention. Apparently, the students have nominated a higher number of 

friends after the intervention than before the intervention. 
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3.3.2 Case Study 2 
Short facts about the school  

Country: Germany 

School type: Primary school 

Characteristics of school 

location: 

Suburban 

Short facts about the class 

Grade: 3rd 

Age of the students: M = 8.60; Min. = 8 years; Max. = 9 years 

Gender of the students: 15 female students; 6 male students 

Further characteristics of 

the sample in the class: 

Students with migration background 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

 

Groups (triad, 

substructures): 

Several friendship dyads and triads can be found in the class network. 

(Friendships in the class: 67; cliques: 22) 

Centrality: Several students have prominent roles in the class as they connect 

different friendship dyads and triads. 

(Centrality degree: 0.12) 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

 

Groups (triad, 

substructures): 

The number of nominations has increased apparently. 

(Friendships in the class: 74; cliques: 43) 

Centrality: The central position of some students is consistent. 

(Centrality degree: 0.21) 

Embedded case study with focus on one student 

Short facts about the 

student: 

Girl 

Student’s role within the 

class before implementing 

the program: 

The student has some mutual friendship in the class and receives 

further nominations from classmates. 

Development of social 

participation within the 

intervention program: 

./. 

Student’s role within the 

class after implementing the 

program: 

The student has now a central position in the class as the student links 

other friendship dyads and triads. 

Conclusion 

Overall, the class is characterized by several friendship dyads and triads. There are only some students 

who did not receive friendship nominations before and after the implementation of the intervention 
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program. Apparently, friendship nominations are widely consistent before and after the 

implementation of the intervention program. However, the number of nominations increased after 

the intervention compared to the time before the intervention. Several students have prominent 

roles in the class before and after the intervention as they connect other friendship dyads and triads. 

The centrality of these students did not change over time. 
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3.3.3 Case Study 3 
Short facts about the school  

Country:  Germany 

School type:  Primary school 

Characteristics of school 

location: 

City 

Short facts about the class 

Grade: 3rd 

Age of the students: M = 8.31 years; Min = 8; Max = 10 

Gender of the students: 14 female students; 15 male students 

Further characteristics of 

the sample in the class: 

No student with SEN, new student in the class 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

Many dyads 

Groups (triad, 

substructures): 

All students are in some way connected to each other in the class. 

(Friendships in the class: 132; cliques: 98) 

Centrality: There are some students with a lot of nominations who are in the 

center of friendship networks or connect different networks. 

(Centrality degree: 0.07) 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

Many dyads 

Groups (triad, 

substructures): 

All students are in some way connected to each other in the class. 

(Friendships in the class: 132; cliques: 186) 

Centrality: Some students remain in a central position with connecting different 

networks. 

(Centrality degree: 0.09) 

Embedded case study with focus on one student 

Short facts about the 

student: 

Boy 

Student’s role within the 

class before implementing 

the program: 

At T1, the student had just one nomination by a classmate. 

Development of social 

participation within the 

intervention program: 

./. 

Student’s role within the 

class after implementing the 

program: 

At T2, the student received more nominations by classmates. 

Conclusion 
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At least one student improved the relationships in the class following the intervention. Overall, the 

class is characterized by several friendship relations. Several students have prominent roles in the 

class before and after the implementation (e.g., center of friendship group or connection between 

different groups). 
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3.3.4 Case Study 4 
Country:  Germany 

School type:  Primary school 

Characteristics of school 

location: 

Rural 

Short facts about the class 

Grade: 3rd 

Age of the students: M = 8.22 ; Min = 7; Max = 9 

Gender of the students: 6 female students; 15 male students 

Further characteristics of 

the sample in the class: 

Students with SEN or without German knowledge 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

Many dyads 

Groups (triad, 

substructures): 

All students are in some way connected to each other in the class. 

(Friendships in the class: 102; cliques: 123) 

Centrality: One student seems to have an especially prominent role in the class 

and connects the different friendship networks. 

(Centrality degree: 0.12) 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

Many dyads 

Groups (triad, 

substructures): 

Within one bigger group in the class, there seem to be more 

consolidated relationships. 

(Friendships in the class: 103; cliques: 100) 

Centrality: The student remains in a very prominent position that connects the 

different networks. 

(Centrality degree: 0.19) 

Embedded case study with focus on one student 

Short facts about the 

student: 

Boy 

Student’s role within the 

class before implementing 

the program: 

At T1, the student was only nominated by one peer. 

Development of social 

participation within the 

intervention program: 

./. 

Student’s role within the 

class after implementing the 

program: 

At T2, the student received more nominations by classmates and 

developed another mutual friendship. 

Conclusion 
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The friendship network within the class consolidated. Overall, the relationship structures remain. At 

least one student improved the relationships following the intervention. One student seems to have 

a different position in the class (i.e., after the implementation of the intervention is nominated by 

other peers than before the program). 
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3.3.5 Case Study 5 
Short facts about the school  

Country:  Germany 

School type:  Primary school 

Characteristics of school 

location: 

Rural 

Short facts about the class 

Grade: 4th 

Age of the students: M = 9.11; Min = 8; Max = 10 

Gender of the students: 13 female students; 8 male students 

Further characteristics of 

the sample in the class: 

Students with migration background and SEN 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

Many dyads 

Groups (triad, 

substructures): 

All students are in some way connected to each other in the class. 

(Friendships in the class: 99; cliques: 77) 

Centrality: There are diverse friendship structures in the class. Some students 

seem to be very prominent. Some other students seem to connect 

different friendship groups. In this regard, two bigger groups can be 

recognized. 

(Centrality degree: 0.15) 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

Many dyads 

Groups (triad, 

substructures): 

All students are in some way connected to each other in the class. 

(Friendships in the class: 97; cliques: 87) 

Centrality: The two friendship groups are even more detectible and these 

relationships seems to be consolidated. There are still students who 

seem to be very prominent as well as students who connect the 

different friendship networks. 

(Centrality degree: 0.13) 

Embedded case study with focus on one student 

Short facts about the 

student: 

Girl (with migration background) 

Student’s role within the 

class before implementing 

the program: 

At T1, the student had no nominations. 

Development of social 

participation within the 

intervention program: 

./. 
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Student’s role within the 

class after implementing the 

program: 

At T2, the student had reciprocal friendships. 

Conclusion 

Some students had more (reciprocal) nominations at T2 than at T1. Overall, most relationship 

structures within the class seem to remain stable or even consolidate over time. 
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3.4 Case studies from Greece 

3.4.1 Case Study 1 
Short facts about the school  

Country: Greece 

School type: Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 6th  

Age of the students: M = 12 years; Min. = 12 years; Max. = 12 years 

Gender of the students: 7 female students; 5 male students 

Further characteristics of 

the sample in the class: 

2 Students with SEN and 2 students from a cultural minority 

background (Roma) 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were several mutual friendships within the class network. 

Specifically, 45 friendships can be counted.  

Groups (triad, 

substructures): 

The class is characterized by many triads. Specifically, 220 triads and 

26 cliques can be counted. 

The class network contains two distinctive subgroups which represent 

different cohesive groups determined by gender.  

Centrality: The centrality degree is 0.12. 

One girl has a crucial role in one of the subgroups because she receives 

a high number of nominations and connects the two subgroups in the 

class. 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

The number of friendships increased. Specifically, after 

implementation, 53 friendships can be counted.  

Groups (triad, 

substructures): 

The number of triads in the class remained the same while the number 

of cliques increased. Specifically, 220 triads and 86 cliques can be 

counted.  

 The class network still consists of two large cohesive subgroups 

determined by gender. It is clear that relations between the members 

of each subgroup have improved after the implementation of the 

intervention program. Overall, students give and receive more 

nominations after the intervention program than before. 

Centrality: The centrality degree is 0.26. The girl who held a crucial role within her 

subgroup retained her prominence after implementation. Moreover, 

another girl assumed prominent role in the same subgroup as 

indicated by the increased number of nominations received. 

 

Embedded case study with focus on one student 
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Short facts about the 

student: 

Boy from a cultural background (Roma) 

Student’s role within the 

class before implementing 

the program: 

The student has only one mutual friendship in the class and received 

only one further nomination without reciprocating it. 

Development of social 

participation within the 

intervention program: 

./. 

Student’s role within the 

class after implementing the 

program: 

The student has two mutual friendships after implementation and is 

part of a friendship triad. 

Conclusion 

Prior to implementation there were no isolates in the class. Two distinctive subgroups can be 

discerned based on gender. All students had at least one mutual friendship in the class. The mutual 

friendships between the students mentioned before the implementation of the intervention program 

has been mostly confirmed after the intervention. Further, after implementation, the number of 

friendships detected in the class network increased. Regarding the centrality, before the 

implementation of the intervention program, one student has a central position in the class network. 

After the implementation of the intervention program, two students capture prominent roles in the 

class. Finally, the two distinctive subgroups have been considerably strengthened after 

implementation of the intervention program. Overall, students give and receive more nominations 

after the intervention program than they did before. 
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3.4.2 Case Study 2 
Short facts about the school  

Country: Greece 

School type: Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 5th grade 

Age of the students: M = 11; Min. = 11 years; Max. = 11 years 

Gender of the students: 10 female students; 11 male students 

Further characteristics of 

the sample in the class: 

7 students with SEN and 3 students from an ethnic minority 

background 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were several mutual friendships (N=84) within the class network 

Groups (triad, 

substructures): 

The class is characterized by 1330 triads and 181 cliques. 

The class network contains two distinctive subgroups which represent 

different cohesive groups determined by gender 

Centrality: The centrality degree is 0.13. No student assumes a prominent role in 

his/her subgroup. 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There was a slight increase in mutual friendships within the class 

network (N=89) 

Groups (triad, 

substructures): 

The class is characterized by 1330 triads and 88 cliques. 

The distinction between subgroups no longer exists. Instead, all 

students are connected with classmates of both genders. 

Centrality: The centrality degree is 0.12. 

Two students have assumed prominence within their class network. 

These girls have a central role in the network and they now connect 

between the two previously distinctive subgroups (i.e. can be seen as 

“bridges”). 

Embedded case study with focus on one student 

Short facts about the 

student: 

Boy from an ethnic minority background 

Student’s role within the 

class before implementing 

the program: 

This student was an isolate, i.e. only gave one nomination prior to 

implementing the program while at the same time he received no 

nominations from his classmates. 

Development of social 

participation within the 

intervention program: 

./. 
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Student’s role within the 

class after implementing the 

program: 

The social status of this student within his class network has improved. 

Specifically, this student now gives 3 nominations and receives one 

nomination. 

Conclusion 

Overall, the class is characterized by several friendship dyads and triads. Interestingly, two separate 

subgroups could be discerned prior to implementing the program based on gender. Following 

implementation, these two groups have been connected and no longer represent separate 

subgroups. 

There was only one student who did not receive any nomination prior to implementation and, as a 

result, can be characterized as an isolate. This student came from an ethnic minority background and 

he only nominated one of his classmates. Following implementation, this student received a 

nomination from a classmate and nominated three of his classmates himself. Further, two students 

assumed central position in the class network after implementation. These girls now serve as bridges 

connecting the two previously distinctive subgroups. 
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3.4.3 Case Study 3 
Short facts about the school  

Country:  Greece 

School type:  Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 4th grade 

Age of the students: M = 10 years; Min = 10; Max = 10 

Gender of the students: 7 female students; 8 male students 

Further characteristics of 

the sample in the class: 

2 students with SEN, no students from ethnic minority background 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were 34 mutual friendships. 

Groups (triad, 

substructures): 

The class is characterized by 364 triads and 18 cliques. 

All students are in some way connected to each other in the class. No 

distinctive subgroups can be discerned. 

Centrality: The centrality degree is 0.21. 

There are two students who have received many nominations but they 

have not reciprocated as many. 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There was an increase in the number of friendships. Specifically, 43 

friendships can be counted. 

Groups (triad, 

substructures): 

The class is characterized by 455 triads and 31 cliques.  

The situation appears to have been improved.  All students are in some 

way connected to each other in the class. 

Centrality: The centrality degree is 0.16. 

The same two students that emerged prior to implementation as 

popular, they remain popular at T2 and, moreover, they have 

reciprocated some of the nominations they received. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Girl with SEN 

Student’s role within the 

class before implementing 

the program: 

At T1, one girl nominated five of her peers but received no 

nominations by any of her classmates.  

Development of social 

participation within the 

intervention program: 

./. 
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Student’s role within the 

class after implementing the 

program: 

At T2, this girl nominated the same classmates and two of them 

reciprocated which indicates the development of two friendships. 

Conclusion 

 

There was a substantial increase in the number of friendships detected within the class after the 

implementation. Moreover, it is clear that the program has been successful in facilitating the social 

participation of a girl with SEN. Specifically, this student developed two friendships. Regarding 

centrality, two students have prominent roles in the class before and after the implementation, and 

more importantly, these two students have reciprocated some of the nominations they received at 

T2.  
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3.4.4 Case Study 4 
Short facts about the school  

Country:  Greece 

School type:  Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 4th grade 

Age of the students: M = 10; Min = 10; Max = 10 

Gender of the students: 9 female students; 6 male students 

Further characteristics of 

the sample in the class: 

4 students with SEN and 1 student from an ethnic minority background 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were many mutual friendships. Specifically, 72 friendships can 

be counted. 

Groups (triad, 

substructures): 

The class is characterized by 455 triads and 105 cliques.  

All students are in some way connected to each other in the class. No 

distinctive subgroups can be discerned. 

Centrality: The centrality degree is 0.21. 

There are four students who have a prominent role in the class 

network because they have received and given many nominations. 

One of these students plays an important role as he/she connects the 

core of the class’s network with two distant cases. 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

The number of mutual friendships remained stable.  

Groups (triad, 

substructures): 

The class is characterized by 455 triads and 48 cliques.  

All students are in some way connected to each other in the class. No 

distinctive subgroups can be discerned. 

Centrality: The centrality degree is 0.15. 

The same four students maintain their central role within the class 

network. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Boy 

Student’s role within the 

class before implementing 

the program: 

At T1, the student nominated only one of his classmates. This 

nomination was reciprocated resulting in one friendship. 

Development of social 

participation within the 

intervention program: 

./. 
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Student’s role within the 

class after implementing the 

program: 

At T2, this student nominated four of his classmates, two of whom 

reciprocated resulting in the mutual friendships. 

Conclusion 

The number of friendships within the class network remains almost the same. However, there were 

cases of students who showed improvements in their sociometric status. Specifically, one boy who was 

socially neglected at T1 and only had one mutual friendship and no other connections within the 

network, has assumed a different position at T2. This student has nominated four peers and has formed 

mutual relationships with two friends. Regarding centrality, the same four students who played a central 

role at T1, continue to assume a prominent role at T2. 

 

  



 45 

3.4.5 Case Study 5 
Short facts about the school  

Country:  Greece 

School type:  Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 5th grade  

Age of the students: M = 11; Min = 11; Max = 11 

Gender of the students: 12 female students; 7 male students 

Further characteristics of 

the sample in the class: 

5 students with SEN and 2 students with ethnic minority background  

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

Many mutual friendships exist. Specifically, 48 friendships can be 

counted.  

Groups (triad, 

substructures): 

The class is characterized by 286 triads and 56 cliques.  

All students are in some way connected to each other in the class. No 

distinctive subgroups can be discerned. 

Centrality: The centrality degree is 0.16. 

There is one student who has a prominent role in the class network 

because she has received considerably more nominations than her 

classmates and she has two mutual friendships. 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There is an increase in the number of friendships among students. 

Specifically, 63 friendships can be counted.   

Groups (triad, 

substructures): 

The class is characterized by 680 triads and 65 cliques.  

All students are in some way connected to each other in the class. No 

distinctive subgroups can be discerned. 

Centrality: The centrality degree is 0.15. 

The girl who emerged as a prominent figure at T1, maintained and 

even strengthened her prominent position at T2. She received more 

nominations and formed one more mutual friendship. 

 

 

Embedded case study with focus on one student 

Short facts about the 

student: 

Girl 

Student’s role within the 

class before implementing 

the program: 

At T1, the student had received one nomination 
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Development of social 

participation within the 

intervention program: 

./. 

Student’s role within the 

class after implementing the 

program: 

At T2, the student received more nominations and formed two 

reciprocal friendships. 

Conclusion 

All students are in some way connected to each other in the class at both T1 and T2. There is an 

increase in the number of friendships among students. One girl emerged as a prominent figure at T1 

which was further strengthened at T2. There was a substantial improvement in the social status of a 

girl following implementation of the program. Specifically, while at T1 this girl only received one 

nomination, at T2 she received more nominations and established two friendships. 
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3.5 Case studies from Portugal 

3.5.1 Case Study 1 
Short facts about the school  

Country: Portugal 

School type: Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 2nd 

Age of the students: M = 8 years; Min. = 7 years; Max. = 8 years 

Gender of the students: 9 female students; 10 male students 

Further characteristics of 

the sample in the class: 

1 student with socio-emotional behavioral difficulties (SEBD) 

Class group dynamics before implementing the intervention program 

Isolates: The are no isolated students in this class 

Friendships 

(dyad/reciprocity): 

There were several mutual friendships (N=87) within the class network 

Groups (triad, 

substructures): 

The class is characterized by many triads. Specifically, 816 triads and 

75 cliques can be counted 

Centrality: The centrality degree is 0.07. 

Class group dynamics after implementing the intervention program 

Isolates: The are no isolated students in this class 

Friendships 

(dyad/reciprocity): 

 

The number of friendships increased (N=90) 

Groups (triad, 

substructures): 

The number of triads in the class remained high, increasing to 969. 71 

cliques can be counted. 

The class network contains now two distinctive subgroups which 

represent different cohesive groups, with two students playing a 

crucial role connecting both subgroups in the class. 

Centrality: The centrality degree is 0.16 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 17 – Boy with SEBD 

Student’s role within the 

class before implementing 

the program: 

The student has only two mutual friendships in the class – students 16 

and 19. He nominates more three friends (9, 18 and 20). 

Development of social 

participation within the 

intervention program: 

./. 

Student’s role within the 

class after implementing the 

program: 

The student keeps the two mutual friendships after implementation. 

He is nominated by one more friend (18, one friend that he selected 

before the intervention, but didn’t do it now).  

 

Conclusion 
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There were no isolates in the class before and after the implementation of the intervention program. 

The number of triads increased, but the number of cliques decreased a little bit. Also, after the 

implementation of the intervention program, two subgroups in the class became more prominent, 

strengthening the relationships about constituting members. There is a little positive effect for the 

student 17, as described before. 
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3.5.2 Case Study 2 
Short facts about the school  

Country: Portugal 

School type: Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 2nd grade 

Age of the students: M = 8; Min. = 7 years; Max. = 8 years 

Gender of the students: 10 female students; 8 male students 

Further characteristics of 

the sample in the class: 

1 student with Autism Spectrum Disorder (ASD) and 4 students 

identified as challenging students in terms of behavior. 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were several mutual friendships (N=81) within the class 

network.  

Groups (triad, 

substructures): 

The class is characterized by many triads (816) and 73 cliques. 

This class has three students that seem apart of the social network of 

the class at the beginning of the intervention – students 8, 15 and 17. 

Centrality: The centrality degree is 0.16. 

Some students assume a prominent role in the class, being nominated 

by several peers (e.g., students 1, 2 and 5). 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There was a slight increase in mutual friendships within the class 

network (N=86) 

Groups (triad, 

substructures): 

There is exactly the same number of triads after the implementation 

(816) and cliques slightly decreased to 71. Students who seemed 

outside of the social network at the beginning got a little closer to rest 

of the class, receiving more nominations from peers. 

Centrality: The centrality degree increases to 0.29. 

Nominations are now more evenly distributed among students, 

seeming to reflect a strengthening in students’ relationships. A student 

(student 18) - none of the most prominent before the intervention -, 

now assumes a leading role in connecting peers. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 17 – Boy with ASD 

Student’s role within the 

class before implementing 

the program: 

This student was isolated i.e. received no nominations from his 

classmates prior to implementing the program. He nominated five 

friends, but not the other way round. The student was completely 

outside of the class social network. 
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Development of social 

participation within the 

intervention program: 

Student 17 was outside of the social network of the class at the 

beginning of the implementation. The teacher reported that during 

the program, the group increased attention to students with less 

participation, for example, not leaving any classmate out of activities 

and providing more opportunities for participation. 

Student’s role within the 

class after implementing the 

program: 

The social status of this student within his class network has 

improved. This student now gets nominated as friends by two of his 

classmates. 

Conclusion 

Overall, the class is characterized by different patterns of relationships. Prior the intervention, some 

students were clearly identified with a prominent role in the group and the most popular students in 

the class. This scenario has changed with nomination being more uniformly distributed among 

students. Reinforcing this idea, before the program implementation, some students were in the 

opposite position, with no or one nomination. This situation also improved, especially for student 17. 
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3.5.3 Case Study 3 
Short facts about the school  

Country:  Portugal 

School type:  Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 4th grade 

Age of the students: M = 10 years; Min =9; Max = 10 

Gender of the students: 8 female students; 13 male students 

Further characteristics of 

the sample in the class: 

2 students with SEN, no students from ethnic minority background 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were many mutual friendships (N=78).  

Groups (triad, 

substructures): 

The class is characterized by many triads (1540) and 65 cliques. 

However, some students were at risk of isolation, once they get 

nominated as friends by only one or two classmates. These students 

also nominated few friends. 

Centrality: The centrality degree is 0.17 

There are some students who have received many nominations but 

they have not reciprocated as many. 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There was an increase in the number of friendships (N=82) 

Groups (triad, 

substructures): 

There is exactly the same number of triads after the implementation 

(1540) and cliques increased to 86. After the intervention, students 

previously identified as at risk remain somewhat outside the social 

network of the class, receiving few (one or two) nominations as 

friends. 

Centrality: The centrality degree decreases to 0.16. 

Two students seem to assume now a prominent role A student 

(student 11 and student 22) – interconnecting two subgroups in the 

class. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 12 – Girl with learning difficulties 

Student’s role within the 

class before implementing 

the program: 

Prior to intervention, student 12 nominated five of her peers and 

received one nomination by her classmates – a reciprocal relationship. 
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Development of social 

participation within the 

intervention program: 

The social participation of student 12 registered a slight increase being 

nominated as friend by two classmates after the intervention. 

Student’s role within the 

class after implementing 

the program: 

After the implementing the intervention program, student 12 

continued to nominate five friends. Two of the previous nominations 

were repeated and were now reciprocated which indicates the 

development of two friendships. 

Conclusion 

There were no isolates in the class before and after the implementation of the intervention program. 

The number of mutual friendships increased, as well as the number of cliques. After the 

implementation of the intervention program, two subgroups in the class became more prominent, 

being interconnected by two students. Moreover, the student under analysis in this class developed 

two friendships throughout the intervention.  
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3.5.4 Case Study 4 
Short facts about the school  

Country:  Portugal 

School type:  Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 3rd grade 

Age of the students: M = 9 years; Min =8; Max = 9 

Gender of the students: 10 female students; 12 male students 

Further characteristics of 

the sample in the class: 

1 student with ASD, 1 students with learning difficulties 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were many mutual friendships (N=119).  

Groups (triad, 

substructures): 

The class is characterized by many triads (2925) and 122 cliques. 

However, some students were at risk of isolation, specifically students 

4 and 5. The first was not nominated as friend by classmates and the 

second got one nomination.  

Centrality: The centrality degree is 0.16 

There are four students who have received many nominations, playing 

a prominent role within the class. These students seem to connect two 

groups that teacher helped to identify – one group formed by students 

who learn more quickly, respond promptly to the challenges launched 

by the teacher and another group formed by students who are 

somehow slower and need more time to learn, do the exercises. 

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There was an increase in the number of friendships (N=110) 

Groups (triad, 

substructures): 

There are less triads after the implementation (1540) and cliques 

increased to 124. After the intervention, one of the students 

previously identified as at risk was selected by one classmate, although 

it was reciprocated. 

Centrality: The centrality degree increased to 0.20. 

The two groups identified before the intervention remain stable, 

although now only one of the students remains in a more prominent 

role, receiving nominations from more than half of the colleagues. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 4 – Girl with learning difficulties 
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Student’s role within the 

class before implementing 

the program: 

Prior to intervention, student 4 was not nominated by her classmates. 

Teacher reported that this student often comment at home that she 

felt isolated in school. 

Development of social 

participation within the 

intervention program: 

The social participation of student 4 registered a slight increase being 

nominated as friend by one classmate after the intervention – a 

reciprocal friendship. Teacher reported that throughout the 

intervention she felt that the group were more concerned about 

involving all classmates in the activities. 

Student’s role within the 

class after implementing the 

program: 

After the implementing the intervention program, student 4 

nominated five friends. One reciprocated which indicates the 

development of one friendship. 

Conclusion 

There were no isolates in the class before and after the implementation of the intervention program. 

There were two subgroups in the class which remained stable throughout the intervention. The class 

was marked by a group of students with a central role, being nominated by most of the classmates. 

After the implementation of the intervention program, only one students kept this position. 

Moreover, the student under analysis in this class developed one friendship throughout the 

intervention. 
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3.5.5 Case Study 5 
Short facts about the school  

Country:  Portugal 

School type:  Primary school 

Characteristics of school 

location: 

Urban 

Short facts about the class 

Grade: 3rd grade 

Age of the students: M = 9 years; Min =8; Max = 9 

Gender of the students: 8 female students; 10 male students 

Further characteristics of 

the sample in the class: 

1 student with learning difficulties 

Class group dynamics before implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

There were 83 mutual friendships.  

Groups    

(triad, substructures): 

The class is characterized by 816 triads and 71 cliques. 

Teacher reported that one student felt more excluded from the class. 

– student 2. This information was confirmed by the social network.  

Centrality: The centrality degree is 0.18 

This class has one student who has less friends – student 2 has only 

one friendship. The class seems to present two subgroups with some 

students that play a prominent role inside, being nominated by several 

classmates of the subgroup (e.g., 4, 15, 16 and 12 and 13)  

Class group dynamics after implementing the intervention program 

Isolates: None 

Friendships 

(dyad/reciprocity): 

The number of friendships slightly decreased (n=80) 

Groups (triad, 

substructures): 

The number of triads after the implementation remained the same 

(n=816) and cliques increased to 138. After the intervention, the 

students previously identified as at risk (student 2) was selected by 

three classmates, which she reciprocated. 

Centrality: The centrality degree decreased to 0.16. 

The two groups identified before the intervention remain stable, and 

a third subgroup seemed to have emerged. 

Embedded case study with focus on one student 

Short facts about the 

student: 

Student 2 – Girl with learning difficulties 

Student’s role within the 

class before implementing 

the program: 

Prior to intervention, student 2 received two nominations from her 

classmates and nominated three classmates as best friends. Only one 

was a reciprocated nomination.  
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Development of social 

participation within the 

intervention program: 

The social participation of student 2 registered a slight increase. The 

reciprocated nomination registered before intervention remained 

stable and two new reciprocal friendships were found. Teacher 

reported that the group became more cohesive after the intervention. 

The friendships that already existed remained, but the students who 

were more on the periphery of the social network formed new 

friendships among themselves. 

Student’s role within the 

class after implementing the 

program: 

After the implementing the intervention program, student 2 

nominated three friends. These three friends reciprocated. 

Conclusion 

There were no isolates in the class before and after the implementation of the intervention program. 

Besides that, teacher reported that the class includes a student that reported feeling excluded by 

peers. There were two subgroups in the class which remained stable throughout the intervention. 

Data also showed that the students who were more on the periphery of the social network seemed 

to have formed a third subgroup. The student under analysis in this class developed two friendships 

throughout the intervention. 
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4. Teachers’ evaluations 
4.1 Austrian teachers 

Austrian teachers’ who implemented the FRIEND-SHIP intervention program were 

interviewed to get to know their perspective on the intervention program and on its 

potential effect on students’ social participation. Teachers gave positive feedback on the 

FRIEND-SHIP intervention program. They observed mostly an improvement of students’ 

social participation due to the implementation of the program. The weekly routine helped 

students to internalize social competences: “I would say, due to all these sessions, due  to 

this routine of a weekly reminder, what friendship means, what to do, that this was very 

well consolidated. As I already said, the class was already very social, but I would argue 

that they were reminded of it almost daily […] and then it is somehow more internalized 

and more routine and that helped a lot, I think.” 

Teachers also appreciated the development of the class community: “We have also 

become even more of a team.” And according to the teachers, the FRIEND-SHIP sessions 

helped to build up new friendships as described in the following quote: “After the 

FRIEND-SHIP program, we did a new seating arrangement, and surprisingly new seat 

neighbors have been found, who had no contact with each other before.” Another 

concrete situation a teacher described to prove their perception of improvement is the 

following: “As a start into the new academic year, every child wrote down, what they 

want to improve within the year. And some girls, who keep causing problems, indicated 

that they do not want to argue so much and that they will try to be nicer.” 

Furthermore, teachers appreciated the activities of the program and the diversity of the 

different activities. According to the teachers, their students had fun during the sessions: 

“The students liked this program and the activities a lot, I must say that the program has 

been very well received by the children and they have always looked forward to it.” 

Additionally, teachers reported an impact of the FRIEND-SHIP intervention program on 

their own professional skills due to the new input they got through the program and the 

incentive to focus more on social aspects: “Now, I try to get the children to find solutions, 

and not to say from the outset, we’ll do it like this; that the children think about how they 

can solve their conflict.” 

However, teachers also gave suggestions for improvement. They reported time pressure 

in some sessions and not always being able to react appropriately due to the lack of time. 
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Teachers also suggested to extend the program or to continue the activities to achieve a 

better long-term impact on students: “The activities are appropriate, but this would have 

to be done and repeated with the children much longer. […] Every activity is great, but 

such an activity does not show immediately a long-term impact. In this moment, students 

might reflect on it, but one has to repeat it and increase it very often.” 

 

4.2 German teachers 
Overall, the German teachers who implemented the FRIEND-SHIP intervention program 

within their classes over a period of six weeks positively evaluated the program. 

Accordingly, they underlined that the FRIEND-SHIP intervention program is a well-

prepared program to foster the social participation of primary school students within and 

outside the classroom. Thus, during the intervention activities students were given the 

opportunity to think about their social interactions with their peers and their social 

competencies which is, according to the teachers, a valuable experience for the students 

and resulted in their increased social participation in the classroom and the positive 

development of their social skills. 

However, the teachers who implemented the FRIEND-SHIP intervention program had 

some constructive suggestions and comments for example regarding the coherent 

realization of the intervention which were included in the final program. In this way, the 

students are given the opportunity to build consistency between the sessions, to activate 

their prior knowledge, and to reflect on what they have learned about friendships, social 

interactions with their peers, and their social competencies which may result in long term 

learning effects. Furthermore, the teachers made very clear that some of the FRIEND-

SHIP activities had to be adapted to the individual needs and competencies of the 

students, the size of the class, and the time available to be effective. Finally, the teachers 

are also convinced that the effects of the FRIEND-SHIP intervention program to foster 

students’ social participation would be even larger by implementing the program in 

earlier stages of students’ social development. 

Altogether, the teachers indicated that their students really enjoyed the activities in each 

session. Some students expressed that they already miss the FRIEND-SHIP activities. 
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4.3 Greek teachers 
All five Greek teachers who implemented the FRIEND-SHIP program within their classes 

provided positive feedback.  Specifically, they unanimously concluded that the program 

had proved successful in fostering all students’ social participation. Additionally, teachers 

reported that the program was well-structured with activities suitable for students’ age 

and easy on its implementation. Indicatively:  

“There is no doubt that this is a well-structured program. It was the first time to 

implement such a program in our school and I can confidently state that it fostered the 

development of positive social relationships among the participating students, especially 

for those few who were previously excluded”  

As far as the activities are concerned, all Greek teachers who implemented the program 

in their classes commented on their enjoyable nature which resulted in students 

expressing feelings of happiness and joy.    

“it was really nice to see my students being positive and enthusiastic about the program. 

They constantly stated their anticipation for the program’s sessions which is certainly a 

good sign. During the sessions they seemed to be having a good time, following the 

procedures with great eagerness […] moreover, they never complained about missing our 

regular schedule and at the end of every session they seemed very proud of their 

creations. They really liked the FRIEND-SHIP program” 

Nevertheless, implementing the program also involved some challenges. For example, in 

some activities teachers reported that students were initially reluctant to express and 

share their personal experiences and emotions. Indicatively:  

“I got the impression that in some sessions which require students to express and share 

their emotions some kids were a bit hesitant to talk about themselves, maybe they felt 

vulnerable to share their personal problems with their peers, especially those students 

who tend to be shy and a bit out of the peer group. The warm-up activities were helpful 

in stimulating the students but at times I felt that, as a teacher, I had to motivate them to 

open up to their classmates” 

Finally, most of the Greek teachers who implemented the program offered some useful 

suggestions which were incorporated in the final intervention program. Specifically, some 

sessions, according to teachers, were deemed as particularly time-demanding and 

generally it was hard to complete all the session’s activities within the 45 minutes of a 
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typical academic hour. In this respect, they recommended that careful planning is needed 

so that the sessions are implemented over longer periods of time (i.e., two consecutive 

academic hours).  

 

4.4 Portuguese teachers 
The five Portuguese teachers who implemented the FRIEND-SHIP program reported 

positive effects of the intervention on students, noting that the group gained awareness 

on the others’ needs and feelings. The spirit of mutual help and the development of 

values such as respect for others were the aspects most highlighted by the teachers, who 

also praised the development of interactions between students. The classes presented 

here include students with some types of additional support needs. Teachers reported 

that sometimes it was noted that these students were not chosen for group activities or 

games and following the intervention these students are no longer left behind. In 

addition, while some classes initially contained well-defined sub-structures, revealing a 

separation between "good students" and "not so good students", following the 

intervention these sub-groups were diluted. Moreover, some students’ unacceptable 

behaviors prior to the intervention were diminished following their involvement in the 

program (‘They like to criticize their classmates a lot and it is very difficult to manage this 

because whenever someone does not respond to what is asked, the peers make fun, 

inhibiting the student or creating conflicts’). 

Regarding the intervention, teachers positively appreciated its structure and activities. 

They reported that students during the intervention were looking forward to carrying out 

the activities of the Friend-ship program. The experiential nature of the program’s 

activities, in which students had to move around, experience various feelings and put 

themselves in others’ shoes has helped to increase students’ motivation. Teachers also 

highlighted the program's contribution to reflect on some aspects of their practices. For 

example, some teachers mentioned that it was difficult for them to identify positively 

formulated rules of behavior with students (‘When we were making the social contract as 

a group, I wondered if I'm usually saying, "Don't do this", "Don't do that" and that was the 

reason that my students couldn’t express the rules positively. I went home thinking on 

that and now I'm trying to change it’). It was also difficult to involve the students in role-

play and dramatization activities – especially at the beginning of the program –, as 
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students were not used to activities of this nature, although they contributed to 

attenuate the criticism that often exists within the groups (‘I often had to be the model, 

encourage students to participate and get involved in role-playing’). 

Teachers also identified some critical aspects to which they added suggestions for 

improvement: duration of sessions – it was sometimes difficult to complete some of the 

sessions within the time given; the duration of the intervention – teachers suggested 

extending the duration of the FRIEND-SHIP intervention beyond 6 weeks, and that it 

could even exist as an annual project, implemented throughout the entire school year; 

more detailed description of the sessions in order to increase teachers’ confidence about 

how to approach the worked topics. 
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5. Conclusion 
The social participation of students is a crucial condition for the success of inclusive 

education in primary and secondary schools. Therefore, a main objective of inclusive 

education is the development of positive social relationships between and friendships of all 

students in the classroom. However, there are students who are significantly affected by 

social exclusion (Avramidis, Avgeri, & Strogilos, 2018). In this regard, especially students with 

SEN seem to be at risk for lower social participation. For this reason, the FRIEND-SHIP project 

was initiated in 2019. The central aim of the FRIEND-SHIP project was to identify crucial 

determinants for students’ successful social participation in primary and secondary schools in 

Europe and to develop a school-based intervention program to foster the social participation 

of all students within the classroom. Hence, the FRIEND-SHIP consortium (University of 

Vienna, Austria; Paderborn University, Germany; University of Thessaly, Greece; Porto 

Polytechnic, Portugal) developed a low-threshold intervention program that merges the 

positive effects of current evidence-based intervention approaches to improve students’ 

social participation in schools (see e.g., Hassani et al., 2020). The FRIEND-SHIP intervention 

program includes classroom activities on various levels of involvement (e.g., artistic and 

reflective tasks, role-play activities etc.) that aim to enhance students’ social-emotional skills 

(e.g., empathy, collaboration, self-control, assertiveness, prosocial behavior), their 

recognition and dealing with their own and other peers’ feelings, their social self-concept, 

their understanding of inclusion, and their acceptance of diversity. 

To evaluate the effects of the FRIEND-SHIP intervention program on primary and secondary 

school students’ social participation,  a mixed-method approach (e.g., sociometric 

nominations regarding friendships, social relationships, and classroom dynamics, student and 

teacher questionnaires, and interviews with the teachers who implemented the intervention) 

was used. Especially, the results from the sociometric surveys (cf. “case studies”; chapters 

3.2–3.5) that the students completed before and after the implementation of the FRIEND-

SHIP intervention program provide valuable information about the development of their 

social participation in the classroom. Thus, the number of friendships and friendship 

nominations between the students in each country increased in most of the classes after the 

implementation of the FRIEND-SHIP intervention program. Furthermore, the student cliques 

in the classes increased as well. An improvement of the social participation of prior isolated 

students and – in some cases – students with SEN was detectable. In addition to establishing 
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new close friendships, networks existing prior to the project implementation consolidated. 

However, in a few cases a decline in the number of student cliques can be observed. This is 

possibly due to unexpected occurrences between the students within or outside the 

classroom (e.g., conflicts between students during the school breaks), the absence of 

students that connect students or student groups in their class networks, or students’ social-

emotional states at the time of the survey, which are not necessarily associated with the 

FRIEND-SHIP intervention program. Overall, it has become evident that students’ social 

participation (e.g., friendships) can be effectively promoted by teachers across different 

educational systems and cultures who realize the FRIEND-SHIP intervention program within 

their everyday classroom activities. All in all, teachers who implemented the FRIEND-SHIP 

intervention program expressed positive feedback regarding the improvement of the class 

community, students’ social competences as well as their own professional skills following 

the realization of the intervention program. The FRIEND-SHIP intervention activities are 

developed in a way that can be easily implemented into the school lessons to establish social 

routines in the class and sustainably foster all students’ social-emotional skills as a crucial 

requirement for social participation. Hence, the FRIEND-SHIP intervention program takes a 

universal perspective without focusing on specific students and their difficulties, and 

addresses various levels of students’ engagement (e.g., artistic and reflective tasks, role-play 

activities) to involve all students. For sustainable outcomes, an early implementation of the 

FRIEND-SHIP intervention program in the class and the provision of sufficient time for the 

realization of the respective sessions is recommended. In this sense, the activities provided 

within the FRIEND-SHIP intervention program can be easily adapted to the individual 

characteristics of the students or the whole class. 
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Sanches-Ferreira, M. M., Hellmich, F., Schwab, S., & Resch, K. (2020). School-based 
interventions to support student participation. A comparison of different programs. Results 
from the FRIEND-SHIP project. Vienna: University of Vienna. DOI: 10.25365/phaidra.147 



 65 

Hassani, S., Schwab, S., Boda, Z. (2022). Primary school students’ attitudes towards peers displaying 
hyperactivity: Examining impacts of homophily and inter-group contact on students’ social 
inclusion. Social Development, 1–17. DOI.org/10.1111/sode.12581  

Kavale, K. A., & Mostert, M. P. (2004). Social skills interventions for individuals with learning disabilities. 
Learning Disability Quarterly, 27(1), 31–43. 

Kindermann, T. A. (1993). Natural peer groups as contexts for individual development: The case of 
children’s motivation in school. Developmental Psychology, 29, 970–977. 

Koster, M., Nakken, H., Pijl, S. J., & Van Houten, E. (2009). Being part of the peer group: A literature 
study focusing on the social dimension of inclusion in education. International Journal of 
Inclusive Education, 13(2), 117-140. 

Koster, M., Pijl, S. J., Nakken, H., & Van Houten, E. J. (2010). Social participation of students with special 
needs in regular primary education in the Netherlands. International Journal of Disability, 
Development and Education, 57, 59-75.  

Lackaye, T., & Margalit, M. (2006). Comparisons of achievement, effort, and self-perceptions among 
students with learning disabilities and their peers from different achievement groups. Journal 
of Learning Disabilities, 39, 432-446.  

Mamas, C., Daly, A. J., Cohen, S. R., & Jones, G. (2021). Social participation of students with autism 
spectrum disorder in general education settings. Learning, Culture and Social Interaction, 28, 
100467. 

Nepi, L.D., Facondini, Nucci, R.F., & Peru, A. (2013). Evidence from full-inclusion model: the social 
position and sense of belonging of students with special educational needs and their peers in 
Italian primary school. European Journal of Special Needs Education, 28(3), 319-332.  
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7. Abbreviations 
SEN: Special Educational Needs 
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8. Annex 
THE FRIEND-SHIP INTERVENTION PROGRAM 

 

SESSION 1: BREAKING THE ICE AND SIGNING THE CONTRACT 

 

AIMS 

• To foster team-bonding 

• To participate in the process of formulating commonly agreed upon rules 

• To understand the importance of adhering to rules and the consequences of not 

following rules 

• To gain students’ consent 

 

DESCRIPTION 

The first session helps to build a classroom environment of mutual caring and respect, where 

all members’ opinions are valued and appreciated. All activities aim to shape the ground rules 

of cooperation, the principles of good listening skills, and to cultivate the acceptance of 

different opinions. This environment should only be achieved through positive behavior and 

the support you offer. 

In order to prompt this cooperative environment, it is important in the Introduction to 

present to your students the overall procedure and main goals of the FRIEND-SHIP 

intervention. The introduction should also include an entry question, such as: “What is 

friendship?” or “What does friendship mean to you?” 

In addition, at the Final Reflection, students should summarize the activities and the results 

of the session by highlighting the relationship between the activities and the overall topic of 

“friendship” (e.g., “What is the importance of a cooperative environment for developing 

friendships?”).  

 

MATERIALS 

• Soft ball 

• Drawing paper roll  

• Colored markers 
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TIME 

45–60 min 

  

WARM-UP  10–15 MIN 

1. Ask your students to stand up and form a line based on the first letter of their names in 

alphabetical order without speaking to each other. In case several students’ name begin with 

the same letter, consider using students’ heights. 

2. After completing this task, invite them to do the same based on their ages, and, because 

we are referring to students of one class, the months of their births would determine their 

position in the line.  

In this case, they are allowed to talk to each other. 

 

BOND THE TEAM 20–25 MIN 

1. Ask your students to stand up and form a circle.  

2. Hold a soft ball and tell your class which superpowers you would like to possess and how 

you would like to use them. 

3. Throw or roll the ball to a student, who, when receiving the ball, describes the 

superpowers she or he would like to possess.  

4. Then, the student throws or rolls the ball to another classmate following the same 

procedure.  

When all students have received the ball, this activity ends. Discuss/reflect upon the 

relationship between “superpowers” and “friendship” with the students (e.g., “What do 

‘superpowers’ have to do with friendship?”). 

  

SIGNING THE CONTRACT 15–20 MIN 

1. Explain to the group the significance of having rules in order for the group to work 

collaboratively and effectively.  

2. Ask your students to brainstorm possible rules or guidelines that seem important to them. 

This can be done in pairs. 

3. Help your students to restate their ideas in positive terms, such as “Listen respectfully until 

it is your turn to speak.” Also, help your group to think of specific rules, when they have 
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nothing more to add onto the contract-making, such as “Can we hit each other and call 

names?” or “Can we judge our classmate’s opinion inappropriately?” 

4. Model the non-judgmental approach necessary for brainstorming, take the steam out of 

silly responses, and enable students to practice evaluating and correcting pure ideas [4].  

5. Each time call a different student to write the rule on a large drawing paper roll.  

6. Make it explicit that if someone breaks a rule, the whole group would discuss how to 

handle this situation. 

7. When all the rules are decided and written down, call all your students to sign at the 

bottom of the paper.  

The contract is posted on a classroom wall until the completion of the program and the final 

reflection is conducted. 

 

SUGGESTIONS FOR BASIC RULES 

“We treat each other with respect (e.g., we avoid calling each other names; we let others 

finish when they are talking, and we do not intervene).”  

“We respect different opinions and criticize others’ opinions in a constructive way and by no 

means do we make anyone feel awkward or embarrassed.” 

“We are kind/nice/friendly and helpful to everyone (e.g., we greet everyone we know; we 

make positive comments to friends).” 

“We listen to others (e.g., we pay attention to what others have to say without constantly 

interrupting).” 

“We respect boundaries (e.g., we avoid hitting each other; we avoid touching our classmates 

if they wish not to be touched).”  
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SESSION 2: COLLABORATION AND SOLIDARITY BUILDING IN CLASS 

 

AIMS 

• To practice engaging in collaborative practices 

• To instill a sense of respect and solidarity into the group 

  

DESCRIPTION 

Students engage in collaborative activities in order to develop their peer relationships, to 

build stronger bonds with their classmates, and to appreciate and value each member of the 

classroom team. Students learn that working cooperatively toward a common goal can 

minimize conflict incidents, promote respect, and cultivate the sense that every member of 

the group has a valuable contribution to make to the joint task. 

In the Introduction phase, students explain what they have done in the last session and what 

they have already learned about friendship. Provide your students an overview of the 

Session. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the relationship between the activities and the overall topic of “friendship” 

(e.g., “What have we learned about friendship today?”). 

  

MATERIALS 

• Soft balls 

• Drawing paper roll 

• Pencils and colored markers 

 

TIME 

45–60 min 

 

WARM-UP        10 MIN 

1. Invite your students to form a circle.  

2. Tell each student to toss a soft ball to a peer.  

3. As the activity proceeds, after 2–3 minutes, add more soft balls.  

The balls should be thrown at a short distance. 
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The goal of this activity is that none of the balls should reach the ground, therefore 

concentration is required. 

Students tend to laugh and develop a sense of closeness. 

4. Discuss with the students what went well or not so well after each round. Students may 

adopt improvements and differences should be pointed out. 

 

PAINTING HAND BY HAND 30–35 MIN 

1. Ask your students to form a circle.  

2. Give a large piece of a drawing paper roll to a student who should start drawing a picture. 

Each student has approximately 40 seconds, depending on the class size, to continue the 

drawing of the previous peer.  

Students can draw whatever they like but they must respect the other drawings (e.g., avoid 

scribbling on others’ creations).  

Depending on the class size, alternatively, you can use four sheets of paper, so that students 

don’t have to wait a long time for their turn. It this case, at the end of the activity, the four 

sheets of paper are combined into one complete drawing. Another alternative would be to 

allow more than one student to draw at the same time. 

You can add background music during the activity for improving concentration. 

  

DISCUSSION      10 MIN 

Invite the whole group to discuss and comment on the complete drawing and the process 

followed. Include questions related to “How did you proceed in the group?”, “How did you 

try to continue your colleague's drawing?”, “Was the idea you had for your drawing 

continued?” 

End the session with a final reflection about what they learned about friendship. 
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SESSION 3: RECOGNIZING, EXPRESSING, AND COPING WITH EMOTIONS 

  

AIMS 

• To increase awareness of peers’ feelings from verbal and non-verbal cues 

• To recognize their own and their peers’ emotions 

• To differentiate and label positive and negative emotions in self and peers 

• To use words to express feelings effectively 

• To accept and empathize with peers’ feelings 

• To be aware of negative emotions (e.g., anger, frustration) and not to feel guilty when 

experiencing them 

• To help students understand their emotions and manage their behavior 

 

DESCRIPTION 

Encourage your students to identify and label their emotions (and emotions of peers). 

Students explore and identify positive and challenging emotions and their impact on 

themselves and others. Introduce your students to effective and appropriate ways of 

handling their emotions. 

Start the session by a brief Introduction, where students reflect upon the last session and 

what they have already learned about friendship. Provide your students an overview of the 

Session. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the relationship between recognizing, expressing and coping with emotions 

and the overall topic of “friendship.” 

  

MATERIALS 

Laminated cue cards of emotions (with children demonstrating various emotions) (you can 

access the cue cards of emotions here; see below on the Materials section)  

  

TIME 

45–60 min 

  

WARM-UP 5 MIN 
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1. Ask your students to stand up and form a circle.  

2. To introduce emotions, ask your students to name emotions they know. 

3. Invite your students to imagine and indicate using their body postures, facial expressions, 

and tone of voice how: a) an angry lion that wants to protect her or his baby lions looks like, 

b) a happy kitten that has just received a treat from her or his mother looks like, and c) a 

scared rabbit that tries to run away from a hunter looks like.  

4. Invite your students for a brief discussion on the expression of the different emotions. 

 

RECOGNIZING EMOTIONS 15–20 MIN 

Using laminated cue cards with children demonstrating various emotions, your students will 

discuss and learn about a wide range of feelings. Before starting the activity, the cards should 

be packed starting from basic feelings, such as happiness, sadness, anger, and fear, and 

progressing to more complex emotions, such as frustration, disappointment, surprise, 

enthusiasm, embarrassment, jealousy, and being upset. 

1. Start by calling a student to pick an emotion-card from a pile placed at the center of the 

circle.  

2. When the student picks a card, she or he has to demonstrate the emotion to the group so 

that they can guess it.  

3. When the group guesses correctly, praise the effort. In cases where the group cannot 

guess the emotion, guide the group toward the emotion by facilitating the process with 

questions such as: “What does the mouth of the student look like?”, “Is his or her face the 

same as when she or he is calm?”, “What does her or his body posture look like?” 

Generally, help your students to recognize emotions by checking their bodies for tight or 

loose muscles, eyes, mouth, smiles, color of face, and frowns.  

 

EXPRESSING AND HANDLING EMOTIONS—THE CARDS OF EMOTIONS                      15–20 MIN 

1. Invite a student to choose an emotion-card. 

2. Ask the student to look at the card, announce the feeling written to the group and describe 

a time when she or he felt that feeling.  

3. Then, ask questions, such as: 

“What did it feel like inside your body?”,  

“Did it feel warm or cold?”,  
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“How was your heart beating?”, and 

“What things usually make you feel that way?” 

4. Then ask the student to describe how she or he handled that feeling by answering the 

question:  

“What did you do when you experienced that feeling?” 

Special care should be exercised to avoid criticism or students making fun of their classmates. 

 

DISCUSSION      10 MIN 

Invite the whole group to discuss and comment on the importance of recognizing emotions 

in themselves and in another person. Insert questions related to “What are emotions?” and 

“How can you recognize emotions?” End with a Final Reflection about the relationship 

between recognizing and expressing emotions and making friends. 
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SESSION 4: STRENGTHS AND WEAKNESSES 

  

AIMS 

• To familiarize students with their own strengths and weaknesses 

• For the students to appreciate their peers’ strengths and weaknesses 

• For the students to understand that they all have positive and negative attributes in 

their personalities 

• To foster the development of various dimensions of students’ self-concept 

 

DESCRIPTION 

The activities remind students of their own positive qualities and help them appreciate 

similar qualities in others. Additionally, students acknowledge the fact that we all have 

weaknesses, as we have strengths, in order to develop their self-concept. Use this 

information to provide students with a brief overview of the session. 

Start the session with a brief Introduction, where students reflect upon the last session and 

what they have already learned about friendship.  

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the relationship between individual characteristics and the overall topic of 

“friendship.” 

  

MATERIALS 

• 10 small colored sheets of paper for each student  

• Colored markers 

• A small piece of rope or thread for each student 

  

TIME 

45–60 min 

 

WARM-UP 10–15 MIN 

1. Invite your students to stand up and move around the classroom.  

2. Ask them to try to keep eye contact with each student they meet while moving around and 

to try to keep this eye contact for a while with each student.  
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3. They should follow the same procedure until they find a student with whom they would 

mutually like to connect. They should not talk; they should only use eye contact as the means 

of communication. They should move around the classroom as if they are connected with an 

invisible thread. 

This procedure will form the pairs that work together in the next activities. If there is an odd 

number of students in the classroom, students can form triads instead of pairs. Generally, 

students are flexible in forming their pairs or triads.  

Make it explicit from the beginning of the activity that students should not form pairs 

predominantly with their friends.  

You will not participate in this activity as a member of the group. You only have the role of 

the facilitator. 

 

BALANCING BETWEEN MY STRENGTHS AND WEAKNESSES                                         25–30 MIN 

This activity starts with a short brainstorm—“What are strengths and weaknesses?”—so 

students get an idea about strengths and weaknesses. Then, students work in pairs or triads 

formed during the warm-up activity.  

1. Give each student 10 small, colored sheets of paper*, which have a hole in on one of their 

sides, and colored markers.  

2. Ask each student to write down 3–4 personal aspects of his/her own personality that 

he/she would like to improve.  

3. In the next step, each student writes down 3–4 strengths of their partner’s personality or 

skills that she/he possesses. Each pair or triad discusses the positive characteristics attributed 

to each student by her/his peer.  

They can discuss the common features between them as well as their differences. They can 

further discuss how they came to possess these characteristics and how they feel about the 

characteristics attributed to them. 

 

WHOLE GROUP DISCUSSION           15 MIN 

Invite all pairs or triads to share their experiences from the activity with the whole group, if 

they are willing to do so.  

Each student now has a bracelet of strengths and weaknesses with approximately 6–8 sheets 

of paper in her or his hand describing her or his positive and improvable characteristics.  



 78 

If they would like to do so, they can present these characteristics to the group and the group 

can comment on them.  

The activity ends with a Final Reflection where students are invited to reflect upon “Why is it 

important for friendships to know about individual strengths and weaknesses?” 
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SESSION 5: CELEBRATING DIVERSITY 

 

AIMS 

• To develop students’ understanding of the similarities and differences that they have 

• To learn to accept and value different views and opinions 

• To highlight diversity within their class and to appreciate it 

  

DESCRIPTION 

Through their involvement in artistic activities, students will be provided with a “starter” to 

secure their engagement when introducing the “diversity” topic. Students are provided with 

opportunities to get to know each other better and to appreciate each other’s similarities 

and differences and learn to acknowledge how differences make one unique and special and 

how useful these differences are in everyday life.  

The Session starts with a brief Introduction. Students are invited to reflect upon the last 

session and what they have already learned about “strengths & weaknesses” and friendship. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the importance of valuing diversity and the overall topic of “friendship.” 

  

MATERIALS 

• Poster of painting (“Pó de arroz, 2017–2018”) 

• Post-it notes  

• A4 papers for each student 

• Colored markers 

• A large piece of drawing paper roll 

 

TIME 

45–60 min 

  

WARM-UP 5–10 MIN 

1. Invite your students to stand up and move around the classroom for approximately 30 

seconds.  
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2. Then, ask your students to walk according to the following scenarios, for about 30 seconds 

each: 

• Walking like elderly people  

• Wearing diving flippers 

• Carrying heavy shopping bags 

• Walking on a sandy beach on a hot day 

• Trying to walk on ice 

The activity ends with students moving around the class- room as they usually walk for 

another 30 seconds. 

 

PUTTING TOGETHER DIFFERENT PARTS, TO MAKE ONE 20 MIN 

1. Put a poster of the artwork by Beatriz Milhazes, “Pó de Arroz, 2017/2018” (click here; see 

Materials section, below) on a classroom wall. You can also use a screen to present the 

painting. 

2. Ask each student to write on a small post-it stripe the initial letters of her or his name or 

her or his first name.  

3. Then, ask each student to choose a detail or color of the painting and stick her or his post-

it note on it.  

4. When every student has picked a detail or color, ask them to explain why they have chosen 

the specific detail or color from the painting.  

5. Students can then explain their choice if they like. After the explanations, highlight the 

importance of each detail or color when formulating the complete painting, by asking the 

students: “Are all details or colors the same?”, and “Why do you think Beatriz Milhazes chose 

so many different shapes and colors to create a painting?”  

6. Students should brainstorm with various explanations. Based on their answers, guide the 

discussion to reach the conclusion that “It is not needed for all the shapes and colors to be 

the same in order to create a complete, beautiful painting.”  

7. Afterwards ask the students, “Can you find other examples of different things combined 

together to make a whole?” 

8. Guide the discussion in order to reach the conclusion that “Each of us is different from the 

other, but altogether we can make a respectful team valuing the differences of each 

member.” 
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This conclusion should subsequently be written as a title on a large piece of drawing paper 

roll. (We suggest printing out an A3 version of the painting). 

 

LIKE ANOTHER PAINTER 20 MIN 

1. Provide each student with a sheet of A4 paper and plenty of colored markers.  

2. Ask each student to draw a shape and  it, without looking to each other. These shapes 

have nothing to do with the original shapes depicted in the Beatriz Milhazes painting. Each 

student can create a different shape. You should give them the large piece of drawing paper 

roll, on which you wrote the title earlier, with the task of creating a new painting using all the 

different shapes drawn by each student.  

3. Call each student to stick her or his shape on the drawing paper roll, wherever they like.  

The activity ends with a Final Reflection where students are invited to reflect upon “Why is it 

important for friendships to acknowledge differences and similarities among each other?” 
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SESSION 6: PUTTING OURSELVES IN OTHER PEOPLE’S SHOES 

  

AIMS 

• To learn to listen to and understand their peers’ different opinions  

• To put themselves in others’ positions by showing their empathy toward the others 

 

DESCRIPTION 

Students engage in activities in order to enhance their ability both to experience the different 

feelings of others and to understand the skills needed for responding in an empathetic way 

toward others—in other words, to harmonize themselves with others’ feelings. Students will 

have the opportunity to find themselves in different scenarios/positions, in which they may 

or may not have been before. For example, they may be called to express their feelings about 

being bullied, while they are the ones who usually bully their classmates. 

The Session starts with a brief Introduction. Students are invited to reflect upon the last 

session and what they have already learned about “diversity” and friendship. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the importance of understanding the others’ positions and the overall topic of 

“friendship” (e.g., “Why is empathy important for friendship?”).  

  

MATERIALS 

Cards of social scenarios (you can access the cards of social scenarios here; see below 

Materials section) 

  

TIME 

45–60 min 

 

WARM-UP 15–20 MIN 

1. Invite your students to form a circle in the middle of the classroom.  

2. Ask them to choose a peer with whom to make a pair. They can choose the peer sitting 

opposite to them.  

3. When pairs are arranged, tell your students to stand up looking at each other.  



 83 

4. Ask each student to make a movement (e.g., facial expression, body posture) she or he 

likes to do, and the other peer will be her or his “mirror.”  

They are not allowed to talk to each other, so you should highlight the significance of not 

losing eye contact with their partner.  

5. When 2–3 minutes have passed, ask your students to alternate roles. So, the other peer 

should now be the “mirror.” 

End this activity by asking your students to reflect on “Why did we play the game?” and “How 

else can you put yourself in the shoes of your classmates?”  

  

EMPATHETIC STORIES 30–35 MIN 

1. Ask students to form a circle and place a pile of cards in the center. These cards describe 

different social scenarios (see the scenarios below).  

2. Invite each student to pick a card and read the scenario to the whole group.  

3. Then, she or he has to describe how she or he would feel, if she or he were the main 

protagonist in this scenario. The student tries to put herself or himself in the position of the 

child described in the cards.  

4. After that, ask the other peers if they would feel the same or if anybody would feel 

differently, in order to highlight the similarities in most cases, among the feelings described 

by the student reading the card. 

 

DISCUSSION                                               5 MIN 

Reflect with students by asking “What can you do if you see a student being treated badly by 

other students?”, “Why is it important to recognize other students’ feelings?”, and “In which 

other situations have you empathized with another student?” 
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SESSION 7: TREATING EVERYBODY RESPECTFULLY 

 

AIMS 

• To develop their interpersonal skills of respect, helpfulness, and kindness when 

interacting with their classmates  

• To foster the use of effective communication skills during social interactions 

• To develop their cooperative skills 

  

DESCRIPTION 

Students engage in activities to understand the significance of showing respect, helpfulness, 

and kindness in their every-day interactions with their classmates and other people. The 

students will have the opportunity to realize that kindness and respect foster positive feelings 

and reactions for the person receiving them, developing an atmosphere of compassion and 

support.  

The Session starts with a brief Introduction and overview of the Session. Students are invited 

to reflect upon the last session and what they have already learned about understanding the 

others’ position and friendship. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the importance of treating others with respect and the overall topic of 

“friendship” (e.g., “What have you learned during the Session?”).  

 

MATERIALS 

Role cards for each scenario (you can access the role cards of scenarios here; see Materials 

section, below) 

 

TIME 

45–60 min 

 

WARM-UP 10 MIN 

1. Ask your students to stand up and move around the classroom.  

2. Then, ask them to pretend that they are walking around their neighborhood, and they 

meet a peer of theirs. Firstly, they would have to greet the peer politely and then make a kind 
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comment to their peer, such as “Your hair looks great today,” or “Your shirt’s color looks 

great on you.” Secondly, the peer should return the kind comment with another one. Then, 

they keep moving and meeting other classmates.  

3. After a while, call all your students to form a circle and ask them how they felt during this 

activity. The aim is to highlight the positive feelings. 

Note that students should also choose peers other than their best friends. 

Reflect with students about “How did you feel when you were told something nice?” and 

“Why does it feel good to receive and give compliments?” 

 

EMPATHETIC STORIES                    35–40 MIN 

1. Give two different scenarios (please click here, and see below on Materials section) to your 

students to role-play. Each scenario would first be presented in an inappropriate way.  

2. Then, ask the whole group to offer suggestions on how to present the scenario with all 

involved members experiencing positive feelings and not being in an awkward position. (The 

1st scenario is presented below. You can find the 2nd scenario in the Materials section). 

 

1st scenario: “The Canteen” 

Roles: A child going to buy a sandwich at the school’s canteen (1 student) 

The owner of the canteen (1 student) 

The other students waiting in a queue to also buy food from the canteen (5–6 students 

depending on the class size) 

Scenario: The first child approaches the canteen without following the queue, impolitely 

asking the owner of the canteen for a sandwich. The owner gives her or him the sandwich 

without making any comment. The other children complain and start shouting both to the 

child for not following the queue and to the owner of the canteen for giving the sandwich.  

Procedure:  

1. Ask your students to role-play the scenario as it is described. Role cards are handed out to 

the students.  

2. When the act finishes, ask the students involved how they felt having the specific role.  

3. Then, ask the whole group what changes they would make, regarding the behavior of the 

members involved, in order for everyone to feel respected and valued.  
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4. Then, your students should play the same scenario again, this time based on the proposed 

changes by the group.  

 

DISCUSSION                                               5 MIN 

Ask the students to summarize the activities and the results of the session by highlighting the 

importance of treating other people as we like to be treated. 
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SESSION 8: DEVELOPING SELF-CONTROL AND ASSERTIVE BEHAVIOR 

 

AIMS 

• The management of students’ negative emotions occurring in their social interactions 

with peers 

• To help students recognize and consider alternatives to aggression when dealing with 

their peers 

• To support students in learning to stand up for themselves without hurting other 

people 

• To help students cope with stressful situations 

 

DESCRIPTION 

In this session, students engage in activities that assist them in developing self-control and 

adopting positive behaviors. In addition, through this session, students familiarize themselves 

with appropriate strategies for behaving and speaking in a confident manner. At the end of 

the session, students are engaged in a relaxation exercise, enduing them with strategies to 

use when they feel anger or frustration, on how to control those feelings and calm down.  

The Session starts with a brief Introduction. Students are invited to reflect upon the last 

session and what they have already learned about treating others respectfully and about 

friendship. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the importance of solving problems/conflicts as a team and the overall topic 

of “friendship” (e.g., “What have you learned during the Session?”).  

  

MATERIALS 

• Device for playing music  

• Strings 1–1.5 meters 

• Flip chart marker  

  

TIME 

45–50 min                 

WARM-UP 5–10 MIN 
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1. Choose or ask your students to choose a happy song they like.  

2. Explain to them that you will give them instructions and then play a song.  

3. Ask them to follow your instruction while the music is playing and freeze when the music 

stops. Give instructions like “dance around to music as you like,” “do something with your left 

arm,” “do something with your right leg,” “go very slowly,” “go very fast without touching 

anybody,” “go on your tip toes,” “go slowly backward,” and so on.  

4. Every now and then, stop the music; your students should freeze. You can also ask your 

students if they have ideas about what to do while the music is playing.  

 

THE BALL OF KNOTS 15 MIN 

This activity is divided into two parts.  

1. First, split the class into small groups of 4 students.  

2. Give each group 2 strings with a length of 1 to 1.5 meters. Each student holds the end of 

one string. The students have to walk around in their small group and climb over and under 

the other string without letting go of their string.  

3. In the end, a ball with knots should be created out of the 2 strings. Tell the students not to 

wrap the string around their bodies while they walk around. When each group has finished 

their ball of knots, the second part of the exercise starts. 

4. In the second part, the children should try to unknot the ball. Give them a couple of 

minutes and pay attention to how they progress. The activity should be stopped when one 

group has succeeded or before the students start to quarrel. The situation should not 

escalate!  

Important before starting: In case of an odd class number, 1 or 2 groups with 5 students each 

can be formed. One student out of this group could be instructed, for example, to take one of 

the 2 strings in the middle. For older students, groups of 6 students with 3 strings could be 

formed so that the activity gets more complicated. For younger students, the string should be 

thicker and colored, so that they can unknot it more easily.  

 

DISCUSSION: “THE BALL OF KNOTS” 20 MIN 

1. After the activity, ask your students to form a circle in order to discuss their experience. 

Ask them: 

- “How did you experience the activity?” 
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- “How did you as a group try to unknot the string”? 

- “How did you feel when trying to unknot the string?” and then 

- “Did you feel frustrated, angry, or furious?” 

- “What do you think would help you in situations when you feel frustrated, angry, or 

furious?” 

- “What does this activity have to do with friendship?” 

2. Write the suggestions from the last questions on a flip chart paper and stick it on the wall.  

 

RELAXATION ACTIVITY 5 MIN 

1. Ask your students to sit on the ground or on their chairs and make themselves 

comfortable.  

2. Invite them to close their eyes if they wish to do so and start with the relaxation activity. 

The children should start breathing in and out.  

3. After a couple of seconds, invite your students to count their breath from 1 to 10. When 

they have reached 10, they can start counting again. 
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SESSION 9: SOCIAL PROBLEM SOLVING 

 

AIMS 

• To develop students’ ability to effectively solve inter- personal problems 

• To help students learn to focus on the problem and not on the person with whom 

they have a conflict 

• To provide students with alternative ways to resolve their conflicts besides passivity 

or aggression 

  

DESCRIPTION 

Students are encouraged to discover creative strategies for resolving interpersonal conflicts 

effectively. Students realize that conflict is a natural part of life, and, based on how it is 

handled, can be either constructive or destructive [5]. 

The Session starts with a brief Introduction. Students are invited to reflect upon the last 

session and what they have already learned about developing self-control. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the importance of solving problems/conflicts as a team and the overall topic 

of “friendship” (e.g., “What have you learned during the Session?”).  

  

MATERIALS 

• A4 papers 

• Pair of scissors 

• Pencil and colored markers 

• Cards of problems to solve  

 

TIME 

40–50 min 

  

WARM-UP 5–10 MIN 

1. Invite your students to form a circle in the middle of the classroom.  

2. Ask your students to close their eyes and stretch their arms to the circle’s center, and with 

each hand hold a hand of another student. Both hands should be from different peers. 
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3. Then, ask students to open their eyes and in a group untangle the knot formed by their 

hands.  

4. Explain the rule that they have to untangling themselves without releasing the hands they 

are holding.  

 

LET’S BECOME WRITERS 35–40 MIN 

1. During this session, students work individually. Tell each student to pick from a pile of 

problem cards, one card a time. Each card briefly describes a social problem (see below).  

2. Invite your students to find a possible and effective solution to each problem.  

3. Give them a sheet of A4 paper with the task to create their own “small book” (Celestin 

Freinet). A how-to tutorial is offered on the project website (click here).  

4. Ask your students to continue the story by writing and illustrating a small book.  

5. Offer your students a list of 5 questions that would help develop their book and find the 

solutions (see below).  

6. Write this list on the blackboard.  

When all your students complete their books, they can present the books to the whole 

group, if they feel confident in doing so. 

 

DISCUSSION                                               5 MIN 

Ask students to summarize the activities and the results of the session by discussing the 

solutions for different social problems with the students, such as: “Why is problem solving 

important for friendship?”  
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SESSION 10: PEER RELATIONSHIPS AND FRIENDSHIPS 

  

AIMS 

• To help students define the term “friendship” 

• To lead them to agree on the aspects that constitute a friendship 

• To support them in understand the principles of valuable peer relationships and 

friendships 

 

DESCRIPTION 

Initially, students are engaged in a discussion about friendship and then in activities on the 

aspects of friendship and peer relationships. The aim is for       students to appreciate the 

notion of friendship and establish a positive peer climate in which all members are respected 

and valued.  

The Session starts with a brief Introduction. Students are invited to reflect upon the last 

session and what they have already learned about solving problems as a team. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting important characteristics of best friends (e.g., “What have you learned during 

the Session?”).  

  

MATERIALS 

• Numbered sheets of A4 papers 

• Pencils and colored markers  

• Drawing paper roll  

 

TIME 

45–60 min 

 

WARM-UP 5–10 MIN 

1. Stick a sheet of a numbered paper on the back of each student. For example, if a class has 

20 students, you would prepare 10 pairs of numbers from 1–10. In other words, two peers 

would have the same number.  
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2. Then, without seeing their number, students should find the classmate who has at her or 

his back the same number as he or she. They are not allowed to speak to each other.  

3. Then, they should link arms and stay together until all pairs are formed. 

 

YOUR IDEAL BEST FRIEND 10–15   MIN 

Students should work individually in this activity.  

1. Give each student a sheet of paper with the assignment to draw his or her own perception 

of a best friend and to write next to it the qualities that make someone a best friend.  

  

CREATE THE BEST FRIEND                25–30 MIN 

1. For a discussion to start in the class, invite students to present their creations to the whole 

group and explain why they regard these qualities as important for a best friend.  

2. When all students have presented their best friends, invite them to combine all 

suggestions in order to create the ultimate best friend on a large drawing paper roll and, if 

they would like, to post it on a classroom wall. 

 

DISCUSSION                                               5 MIN 

End the Session with a Final Reflection about the qualities of best friends (e.g., “What have 

we learned today about being a (best) friend?”).   
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SESSION 11: MAKING NEW FRIENDS AND KEEPING THE OLD ONES 

 

AIMS 

• To help students develop the necessary skills for making new friends and maintaining 

existing friendships 

• To establish a positive peer climate 

  

DESCRIPTION 

Students engage in playful activities in order to understand the importance of friendship, the 

ways in which a friendship can be initiated, and the expected qualities of a good friend. 

The Session starts with a brief Introduction. Students are invited to reflect upon the last 

session and what they have already learned about positive friendship relations. 

During the Final Reflection, students summarize the activities and the results of the session 

by highlighting the importance of friendship (e.g., “What have you learned during the 

Session?”).  

  

MATERIALS 

• A4 sheets of paper 

• Pencils and colored markers 

• Poster of a ship (you can access the poster of a ship here) 

• Printed waves (you can access the poster of waves here)  

• Glue 

  

TIME 

45–60 min 

 

WARM-UP 10–15 MIN 

1. Invite your students to form pairs and to sit back-to-back.  

2. Ask students to draw on a sheet of A4 paper a picture of three shapes (e.g., a square, a 

circle, and a triangle). They can draw these shapes in different places, in different sizes, and 

color them, too.   
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3. Then, give blank sheets of paper to all students. Ask each student to dictate to her or his 

partner how she or he drew the picture in order for her or him to replicate it. You can 

provide students with examples of key questions, such as: “Where is the shape located on my 

sheet?”, “How big is the shape?”, and “Which color is the shape?”  

4. When finished, invite the partners to switch roles. 

  

BOND THE TEAM 30–35 MIN 

1. Invite your students to discuss in pairs the following topics: 

“What could you do to become friends with someone?”, “What should you do to be a good 

friend of someone?”, “How did I manage to keep my friends in my life?                (How did I 

behave in order to keep my friends in my life?)”, and “Do you believe that you can do 

something more in order to make new friends in your life?” 

2. Hand these questions out to each student or present them on a screen. 

3. Then, give each pair 4 printed paper-waves with the task of writing at the top of them the 

skill/behavior that is their “wave” with which to “move” the ship.  

4. At the end of the session, gather all students to glue their waves under a large, printed 

ship, which should be posted on a classroom wall.  

 

DISCUSSION                                               5 MIN 

The session concludes with a whole group discussion about the values of being a good friend. 
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SESSION 12: THE END OF THE JOURNEY 

 

AIMS 

• To help students reflect on the activities in which they were enrolled throughout the 

program 

• To strengthen the students’ perceptions of close friendships 

• To highlight the importance of preserving a welcoming class community 

  

DESCRIPTION 

Students engage in closure activities to reflect on their experience from the 11 sessions in 

which they have participated. 

The Session starts with a brief Introduction. Students are invited to reflect upon the last 

session and what they have already learned about friendships. 

The Session ends with a Final Reflection about the project. 

 

MATERIALS 

• Pieces of white paper 

• Pencils and colored markers  

• Paper constructions (you can access the paper constructions here) 

• Piece of drawing paper roll  

 

TIME 

45–50 min 

 

BRAINSTORM 10–20 MIN 

1. Give your students a small sheet of white paper with the assignment of writing down one 

of their memories from the previous sessions in which they have participated.  

2. Then, ask them to make a small ball from the paper and, when all students are ready, ask 

them to throw them up in the air. 

3. Then, ask each student to pick a paper close to her or him and to read it to the whole 

group and comment on it by adding on the experience described.  
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FRIENDSHIP COLLAGE 35–40 MIN 

1. Give your students different items made of construction paper, such as an umbrella, a 

mountain, or a key. Other constructions may be used, such as: a castle, a ship, a rope/thread, 

a ball, a pencil/marker, binoculars, a tree, a scale, a book, a ladder, a mirror, a car, a box, a 

window, the sky, the sea, and a kite.  

2. First, students can paint them. Then, at the back of each paper, students individually 

should complete the phrase “Friendship for me is a(n) …… (e.g., umbrella, etc.) because…” 

based on her or his experience.  

3. Then, call each student to read aloud her or his phrase, if she or he wants to, and then ask 

each student to place it on a large piece of drawing paper roll in order to create a collage 

with all the different paper constructions. 

 

DISCUSSION                                               5 MIN 

Students summarize the activities and the results of the overall project and conclude with 

final thoughts on what friendship is all about. 
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